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ABSTRACT 

This report describes the Teacher Work Group Project 
to help teachers of students with severe disabilities learn about new 
teaching practices and implement them in the classroom. Teacher Work 
Groups (TWGs) were formed at week-long summer institutes and the 
grouys subsequently met during the school year to apply the 
strategies and learning in the classroom, with the support of project 
staff. The TWG Project brought together groups of educators in 
Oregon, Idaho, Ohio, Washington, and Kentucky. Over 3 years the TWG 
project supported about 265 teachers in 36 groups. The work groups 
were found to be an effective strategy for providing local support 
for continued learning, innovation, and change-. This report outlines 
the project rationale, the project design, results of implementation, 
and program administration. Materials included in the report include: 
a list of project objectives and the status of each objective and 
activity; a list of TWG presentations and workshops; a list of 14 
publications related to the TWG project; descriptions of the 
Elementary/Secondary Systems modules; evaluation summaries from 
institutes and selected workshops; the Teacher Work Group 
Questionnaire; and a demographic summary of TWGs. (SW) 
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ABSTRACT 



The Teacher Work Group (TWG) Project began as an effort to assist teachers of students 
with severe disabilities to learn about new teaching practices and to help them to use these new 
practices in their classrooms and schools. The overall purpose of the project was to implement 
and test a novel strategy for disseminating information about innovative educational practices, 
and to assist teachers to use that information to improve the educational experiences of students 
with severe disabilities. This strategy involve)d week long summer institutes which resulted in the 
formation of Teacher Work Groups. These groups of teachers\ which sometimes included other 
educational professionals, met during the school year and were supported by project staff to 
apply the new strategies and learning in their classrooms. 

The TWG Project initially brought together groups of educators in Oregon, Idaho, Ohio 
and Washington for professional development through week long summer institutes, and later 
expanded to include Teacher Work Groups in Kentucky. These summer programs provided an 
opportunity for teachers tO learn about and practice new curriculum design and instructional 
strategies for students with severe disabilities, and formed participants into locally based Teacher 
Work Groups, the purpose of which was to support their ongoing learning and adoption of the 
new teaching practices. We defined Teacher Work Groups as: Any group of two or more 
educators who meet on a regular basis to help one another tmderstand and solve the problems 
they encounter as they try to impn ve educational outcomes for stiddents. Over three years the 
TWG project supported approximately 265^ teachers in 36 Teacher Work Groups. 

Along With the teachers who collaborated with us on the TWG Project, we found 
Teacher Work Groups to be both a valuable component of teacher learning, and an effective 
strategy for providing local support for continued learning, innovation and change. Our initial 
interest in helping teachers achieve improved outcomes for students with severe disabilities was 
extended when we found that teachers increasingly used work groups, whether informally 
organized or organized as part of school operations, to work towards better educational outcomes 
for all students. These developments in the project supported our further study of the merger of 
special and general education reform, school change, the preparation of teachers for new roles, 
and improvements to teaching and learning for all students. 

The participation of many gifted and dedicated teachers has taught us much. The 
following seven principles are suggested for successful Teacher Work Groups: 

1. Effective groups form naturally around shared understandings and real tasks. 

2. Heterogeneous groups are more productive and effective than homogeneous groups. 

3. Groups need to slowly and directly learn cooperative and self-reflective working habits 
in the context of real work. 

4. Groups need assistance to continually tack back and forth from the specific issue/task at 
hand and the larger school reform context. 



' For simplicity wc have used the term teacher as a synonym tor Teacher Work Group Member throughout this report. Particular 
roles have been designated when required. 

^ Membership of groups varied over-time, and reports from groups provided us with rverage attendance figures. 



5. Individuals within groups need to be prepared and assisted to challenge both practices 
and assumptions. 

6. Heuristic tools are more effective than prescriptive tools. 

7. Work groups also need to be study groups. 

Four characteristics of the implementation of the TWG Project were of particular 
importance to the project outcomes. These were: (1) a professional development approach which 
was responsive to teachers' concerns and perspectives, and which was formulated collaboratively 
with them in the complex context of schools; (2) the facilitation of the cooperative Teacher Work 
Groups which extended the original in-service by providing local support tor ongoing learning, 
curriculum improvement and school change; (3) the evaluation design which continuously 
provided Schools Projects staff with the data to inform the improvement of their project efforts, 
including new developments in the project itself; and (4) the situating of project activities in the 
broad context of special and general education reform. 
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PROJECT PURPOSE AND OVERVIEW 



The Teacher Work Group (TWG) Project began as an effort to assist teachers of students with 
severe disabilities to learn about new teaching practices and to help them to use these new practices in 
their classrooms and schools. The overall purpose of the project was to implement and test a novel 
strategy for disseminating information about innovative educational practices, and to assist teachers to 
use that information to improve the educational experiences of students with severe disabilities. This 
strategy involved week long summer institutes which resulted in the formation of Teacher Work Groups. 
These groups of teachers\ which sometimes included other educational professionals, met during the 
school year and were supported by project staff to apply the new strategies and learning in their 
classrooms. 

The TWG Project initially brought together groups of educators in Oregon, Idaho, Ohio and 
Washington for professional development through week long summer institutes, and later expanded to 
mclude Teacher Work Groups in Kentucky. These summer programs provided an opportunity for 
teachers to learn about and practice new curriculum design and instructional strategies for students with 
severe disabilities, and formed participants into locally based Teacher Work Groups, the purpose of 
which was to support their ongoing learning and adoption of the new teaching practices. We defined 
Teacher Work Groups as: Any group of two or more educators who meet on a regular basis to help one 
another understand and solve the problems they encounter as they try to improve educational outcomes 
for students. Over three years the TWG project supported approximately 265 teachers in 36 Teacher 
Work Groups (See Table 3). 

Along with the teachers who collaborated with us on the TWG Project, we found Teacher Work 
Groups to be both a valuable component of teacher learning, and an effective strategy for providing local 
support for continued learning, innovation and change. Our initial interest in helping teachers achieve 
improved outcomes for students with severe disabilities was extended when we found that teachers 
increasingly used work groups, whether informally organized or organized as part of school operations, 
to work towards better educational outcomes for all students. These developments in the project 
supported our further study of the merger of special and general education reform, school change and the 
preparation of teachers for new roles and curriculum improvement through three funded projects: 
Building Capacity for Change Project (Ferguson, 1992), Building Capacity for Sustainable Change 
Project (Ferguson, et al. 1994), and Reinventing Schools Research Project (Ferguson, et at. 1994), 
Standards-Based School Reform: Building Bridges to Inclusion, (Oxley & Ferguson, 1994). 

Four characteristics of the implementation of the TWG Project were of particular importance to 
the project outcomes. These were: (1) a professional development approach which was responsive to 
teachers' concerns and perspectives, and which was formulated collaboratively with them in the complex 
context of schools; (2) the facilitation of the cooperative Teacher Work Groups which extended the 
original in-service by providing local support for ongoing learning, curriculum improvement and school 
change; (3) the evaluation design which continuously provided Schools Projects staff with the data to 
inform the improvement of their project efforts, including new developments in the project itself; and (4) 
the situating of project activities in the broad context of special and general education reform. 

The TWG Project built on fifteen years of procedural research, model development and program 
implementation by the Schools Projects at the Specialized Training Program, directed at improving the 



' For simplicity wc have used the term teacher as a synonym for Teacher Work Group Member throughout this report. Particular roles have 
been designated when required. 

^ Membership of groups varied over-time* and reports from groups provided us with average attendance figures. 
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quality of educational experiences of students with severe disabilities, and many years of research into 
inclusion and educationa' reform. Because of its focus on teachers, students and schools, the project was 
also responsive to change in the broader educational context. Project data show three phases in this 
development. While examples of all these phases could be found at each stage of the project, in general 
Phase 1 represented the early stages (1991-1992), Phase 2 the middle stage (1992-1993), and Phase 3 the 
final stage (1993-1994). A brief description of these phases follows. 

Phase 1: (1991 -1992) 

The context : In the early stages of the project, most students with disabilities were in self-contained 
classrooms, and their teachers were often employed by out of school agencies, e.g., intermediate 
Educational Service Districts (ESD's). Both students and teachers were marginalized in the 
educational system. Educators sought not only to improve their own programs, but also to integrate 
students into general education and community-based programs. 

The TWG Project: The Schools Projects at the Specialized Training Program worked with local 
educators to develop, test and implement the Elementary/Secondary System (ESS), a comprehensive 
system of curriculum and programming, which incorporated the field's most innovative practices to 
support the improved learning and community participation of students with severe disabilities. The 
TWG Project enabled the Schools Projects team to bring this information to a wider range of special 
education teachers from thrv*e states in the first year of the project. The team brought together special 
educators for week long summer institutes, provided them with follow-up support after the institutes, 
and monitored the outcomes of the TWG strategy. Their summer institute programs covered new 
developments in special education, the use of the ESS materials to improve educational programs, 
strategies for action and advocacy planning on behalf of their students, and the formation of locally- 
based Teacher Work Groups. After they returned to their schools, teachers used their Teacher Work 
Groups to help one another to further understand and use the ESS materials and to solve the 
problems they encountered as they worked to improve the quality of students' learning experiences 
and participation in school and community. The project liaisons supported teachers' efforts through 
visits, regular phone calls and other strategies (See Table 2). 

Phase 2: (1992-1993) 

The context: TWG data showed that teachers who had succeeded in having their students integrated 
into general education programs increasingly looked for ways to work in partnership with general 
educators, while at state and national levels, the inclusion movement gained momentum and school 
reform assumed increasing importance in the broader educational agenda (Conley, 1993). In 1991 
Oregon adopted the National Educational goals and, in addition, Oregon's Education Act for the 21st 
Century (HB 3565) confirmed broad-based commitment to education reform. 

The TWG Project: In response to this changing educational context the Schools Projects team made 
several changes in their approach to professional development. In addition to summer Institutes they 
developed a three course sequence offered during consecutive Fall, Winter and Spring terms that 
offered teachers the option of ongoing and more in-depth professional development (Tlie Building 
Capacity for Change or BCC Course sequence) They began to: (1) recruit mixed groups of teachers 
to their summer institutes and university-based classes (special and general educators, masters 
students, school and district consultants and administrators, educational assistants); (2) focus their 
teaching on curriculum and learning for diverse groups of students, inclusion, school reform and 
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change in education; and (3) adopt an activity-based learning model which integrated work groups 
and study groups into their teaching and involved the educator learners in individual and group 
projects based in their classrooms and schools. TWG Project groups reflected these changes. Our 
data showed that a number of groups began to include both special and general educators, and their 
action focused more on inclusion and school change. 

Phase 3: (1993-1994) 

The context: The dual movements of special and general education reform continued. Teachers 
attending workshops and courses reported varying degrees of involvement by their schools and 
districts in inclusion, curriculum and organizational reform. Increasingly these agendas merged, and 
calls for integrated and systemic approaches appeared in the literature (Astuto, Clark Read, McGree, 
& deKoven Pelton Fernandez. 1994; Ferguson, 1994; Gartner & Lipsky. 1987; National Association 
of State Boards of Education. 1993). Teachers from each of the states involved in the TWG project 
also reported that shrinking educational budgets meant that the overall ratio of students to teachers 
was increasing, and that in consequence, the teachers who remained were expected to accept more 
diverse and cooperative roles. 

The TWG Project: The Schools Projects encouraged diverse groups of educators from schools to 
participate in their summer institutes and courses as part of their school-reform agendas. These 
courses focused on school reform, systemic inclusion, the diversity of the studem population, and the 
teaming of differently skilled and experienced groups of teachers in the planning and delivery of 
curriculum. TWG 's were not only formed to support follow-up learning and practice, but became an 
integral part of the teaching and learning in summer institute and university-based courses. These 
groups included work groups which learned through working together on school-based and 
curriculum development projects, and study groups which investigated school reform and changing 
paradigms in education. 

More of the TWG Project groups were composed of diverse groups of educators and focused on 
issues of school change, systemic inclusion and school reform as an integral component of their 
efforts to improve the learning experiences of students with disabilities. This stage saw another 
development in the nature of Teacher Work Groups. A number of groups of teachers came to see 
their forum for action as residing in their school-based and school-originated working groups rather 
than in the establishment of new and separate Teacher Work Groups. At the same time, they saw 
their focus for action on school restructuring based on the understandings of systemic inclusion. 

Links to school restructuring literature 

Data from the TWG Project illustrates two emergent and related ihemes in the educational 
literature: (1) the idea that changes in individual teachers and classrooms, while important, are not 
enough to achieve learning and social inclusion of students with disabilities or improved learning for all 
students; and (2) the importance of the merging of general and special education reform initiatives. 
(Section 3, p. 14) 

These reforms, in particular the meshing of general and special education reform initiatives in 
schools, reach deeply into the core processes of schooling (Elmore & Fuhrman, 1994), and demand of 
teachers new roles, relationships and tasks. Conley provides a useful framework for analyzing change 
initiatives in schools. He distinguishes between three levels of change occurring, sometimes 
simultaneously, in programs and schools: 
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Renewal: activities that help the organization to do what it's already doing better or more 
efficiently. 



Reform: activities that alter existing procedures, rules and requirements to enable the 
organization to adapt the way it functions to new circumstances or requirements. 

Restructuring: activities that change fundamental assumptions, practices and relationships, both 
within the organization and between the organization and the outside world, in 
ways that lead to improved and varied student learning outcomes for essentially 
all students. (Conley 1993) 



This framework informed out analysis of the TWG Project data in Section 3. 
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PROJECT DESIGN 
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A. Project objectives and activities 

The TWG Project objectives and activities included: professional development and the 
dissemination of information about improved educational experiences for students v^ith severe 
disabilities; local support for continued learning, innovation, and change through the creation and 
support of Teacher Work Groups; evaluation of the impact of v^ork groups; management of project 
activities; extension of the project impact through dissemination of materials; and development of the 
project in response to the first stages of the evaluation. Table 1 provides a brief summary of Project 
Objectives and Activities. 



Table 1: Teacher Work Group Project: Objectives and Activities 

1 .0 Hold three week-long Summer Institutes in June of 1 992 - 1 994 in Oregon and/or Ohio. 

1 . 1 Recruit Summer Institute participants. 

1 .2 Prepare and mail Summer institute inaterials to participants. 

1 .3 Deliver five days of training. 

1 .4 Recruit and form new work groups. 

1 .5* Evaluate Summer Institute pnsscntations, activities, and materials. 
2.0 Provide ongoing, intermittent or indirect support to existing and new work groups. 

2. 1 Call work group representatives weekly. 

2.2 Visit work group teachers' classrooms according to planned schedule. 

2.3 Attend work group meetings according to planned schedule. 

2.4 Monitor work group activity and needs. 

2.5 Form and support 2 pilot work groups of administrators. 

3.0 Hold a one-day Reunion/Workshop (one in Oregon, one in Ohio) for at least one representative from each work group m February of 

1992-1994. 

3 . 1 Identify participants. 

3.2 Survey all work group members for agenda items. 

3.3 Prepare materials and presentations. 

3.4 Present and facilitate work group Reunion/Workshop. 

3 .5 Evaluate Reunion/Workshop presentations, activities, and materials 

4.0 Evaluate project impact 

4. 1 Evaluate effectiveness of work groups for assisting teachers to implement new educational practices. 

4.2 Evaluate impact of work group activities on students with disabilities. 

4.3 Evaluate impact of v;ork group activities on teachers. 

5.0 Manage project activities. 

5. 1 Plan and update project timelines. 

5.2 Establish and maintain project staffing. 

5.3 Ensure participation of under-represented groups. 

5.4 Establish and maintain a project advisory committee. 

5.5 Report to project flinders. 

6.0 Extend project impact 

6. 1 Coordinate continuation of work group support through Oregon Department of Education Teacher Cadre project. 

6.2 Disseminate project results through professional presentations and publications. 
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Teacher Work Groups were formed through professional development activities, i.e., Summer 
Institutes in Oregon, Ohio and Idaho, (Section 4, p. 27) and the year-long professional development 
sequence. Building Capacity for Change at the University of Oregon (Phase 2 & 3). We provided support 
to Teacher Work Groups in a number of ways, i.e., regular contact and support from TWG liaison staff, 
follow-up visits, reunions, workshops and activities (Table 7 & 8), and through the educational and 
developmental activities which occurred within the weekly class meetings of Building Capacity for 
Change program. Table 2 summarizes the support provided to Teacher Work Groups by TWG liaison 
staff. 



Table 2: Support Provided by TWG Liaison Staff 





Types of Support 


Average Contact Time per Year 
(hrs) 


Worit group 


III 


Brokering 


Teidiuiff 


Group 
Pirttcets 


ESS 
Matiriato 




Pbone j 
Cal!s 


Site j 
Viaitt 1 


Workshops i 


Attend 
Meetings 


OREGON 




UncoinCity 














1:16 1 


12 1 




6 


Eugom 














0:15 






7 


Portianc: 














15:00 1 








Roseburg 














3:25 i 


8 1 




15. 


Redmond 














0:35 i 


2 : 




4 


Cottagv Grove 














0:15 


10 




7 


Junction City 














0:15 


3 


3 




IDAHO 














Merkfian 














1:10 


3 




6 


Boitt 














1:15 






2 


Boise 














0:20 






3 


Cossa 














0:25 








OHIO 














Newark 














1:20 


3 




6 


Westervii 














1:30 






17 


ColumbusiDubin 














0:50 






1 2 


Marieut 














0:30 


1 7 




1 6 


Canton 




t 










0:50 


j 2 




1 6 


KENTUCKY 


louisviNe 




i 










1:00 




i ^6 




WASHINGTON 


Federal Way 










* 




1:15 


12 


1 





B. Overview of project evaluation 



For the evaluation of the TWO project we used an overall qualitative approach to develop a 
comprehensive, longitudinal, multiple method design incorporating both qualitative and quantitative 
measures to answer three primary research questions. 



1. Do Teacher Work Groupi help teichers implement new educational practices? If so can we describe the process? 

2. Do teachers* experiences in Teacher Woric Groups result in positive changes for students with disabilities? How 
do teachers and families describe these changes? 

3. Do teachers' experiences in Teacher Work Groups result in professional growth and improved collegial 
reUtloBShips? How do teachers describe these changes in growth and relationships? 



Primary Research Questions 



Triangulation of data sources, perspectives and methods: 

Multiple data collection methods included questionnaires, direct observation of groups at work and 
of teacher members' classrooms, open-ended and individual interviews and documentation of 
internal project administration. Multiple data sources included teachers, parents, administrators and 
project staff. Our methods were designed to generate information of varying depth, i.e., broad 
information across all participants and groups (Questionnaires and SPSS Data Analysis), and in- 
depth information from a sub-group of project participants where we were able to pursue deeper 
understandings of critical issues and information (Interviews and Observations and Qualitative Data 
Analysis). 



This evaluation included direct observation of Teacher Work Groups in action and Teacher Work Group members 
in their classrooms and semi-structured and open-ended Interviews with sub-groups of project participants. The 
purpose of these Interviews and observations was to capture richer daU in response to our original and emerging 
questions as the project progressed through the three sUges described above. 

For the cohort of teachers who participated In the BCC course in 1993-94 and 1994-95, and for the Ohio 1993 
Summer Institute participants we used self-reflective focus groups to evaluate the Impact of the Teacher Work 
Groups. We also met with these teachers in their schools and discussed with them the Impact of the Teacher Work 
Groups on their learning and their action in the school. 

In 1993-94, represenUtives of n TWG's were lntervlewed,and 40?? summer institnte participants in Ohio %yere 
•/isited in their schools,:and in 1994-95, 12 Interviews and cbservatioiis occurred. 

Attachment 3 contains copies of Interview guides used In 1993-94 and In 1994-95 

i 

Interviews and Observations 



Throughout the project. Teacher Work Groups and their members were surveyed using questionnaires which focused on 
the impact of Teacher Work Groups for teachers and teacher learning and on improved classroom practice. Over time 
twG developments occurred: (1) the number of participants and groups increased, and (2) we developed and reflned the 
questionnaires as a result of the questions generated by our qualitative and quantitative data analysis and questions 
raised in the in-depth studies. In response to these developments, in 1993*94 we began to enter and analyze questionnaire 
daU using the facilities provided by the statistical ^package for the Social Sciences (SPSS) data entry and analysis 
modules. 

Frequencies distributions were produced for aSI responses to the surveys, both for all respondents and at each 
administration, and by the use of unique identifiers for the cohort which responded to both surveys. We used crosstabs to 
examine changes in roles of the cohort, relationships between participants* roles, use of resources, contact with the 
University of Oregon and sat^factlon with their Teacher Work Groups, 

The 1993-94 survey contains questionnaire responses from 54 Teacher Work Group members and their descriptions of 
60 teacher working groups, and the 1994-95 survey coi!tains questionnaire responses from 49 Teacher Work Group 
members and their descriptions of 69 teacher working groups. Twenty members of the cohort responded to both 
Questionnaires. 

Attachments contains copies of the questionnaires used over the three years of the project: 

Questionnaires - SPSS Analysis 

Longitudinal data collection and analysis: 

Not only were multiple data collection methods and resources used, but information also was 
gathered and analyzed over time. We were able to observe changes in (1) individuals across time (by 
comparing their questionnaire responses); (2) changes in groups over time; and (3) changes in overall 
trends in the composition and organization of groups within schools. 

This longitudinal triangulation of methods and sources provided us with a comprehensive 
understanding of teachers' use of Teacher Work Groups and allowed us to generate more detailed 
research questions and adapt our research instruments and the project- in-process in accordance with the 
feedback from teachers. 



Extended Research Questions 

As we progressed through the project we expanded our original 3 research questions (above Figure 1) to the following: 

1 . Description of Groups: What are the Teacher Work Groups/ Working Groups that participants are invoived with? 

Demographics: (a) Number and type of groups started through the University of Oregon, (b) Number and type of groups 

that participants work and learn in and through, (c) Membership of groups,. 

Purpose of Groups: As identified by participants. 

Outcomes of groups As identified by participants, 

"Spio-off Actions** of Groups: As identified by participants, 

Charmcteristics of effective groups: As identified by participants, 

Difllc ulties/problems: As identified by participants and observed by us. 

Reasons for closure of groups As identified by participants. 

2, Impact of Groups on Member Educators: What impact did members identify their membership in working groups to 
have on: 

Their learning as teachers: Through what kind of group? 

Their ability to make changes and/or innovations: Which changes? 

Their working life: 

Outcomes for students: As identified by participants. 
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3. Impact of the Mode! of Teacher Education: What impact did the participatds identify thefoUowing having on them? 

School! Projects programs: Identified by type, location and time. 
. School Projects Materials: Identified by title, location, use and time. 

Other Materials used or recommended by School Projects: Identified by title, location, use and time. 
Teaciter Work Group Project Support: Project Liaisons, identified by land, location, frequency and time. 

4. Obiervations: i¥hat we observed about the behaviors of some of our respondents ... 

Usrng/Bct using practices taught or described in our programs. 

Uslng/mit using practices taught or described in our materials. 

Using practices consistent/iBConsistent with the approach of our materials and programs. 

Using language and approadics to students, conststent/iaconslstettt witii the approach of our materials and 

prograns« 

: 

Extended Research Questions 

Identifying Student Outcomes: 

The primary focus of this project was to learn more about the impact of Teacher Work Groups 
upon educators' learning about, and implementation of, improved practices in the education of students 
with severe disabilities. As described in our grant application, we have used comprehensive measures to 
help us understand better the role of Teacher Work Groups in supporting teachers to work together in 
the generation of improved curriculum. We have not used student achievement measures to assess 
outcomes for students. Rather we have relied upon the self report of participants about changes they have 
made in their educational practices and gains they report students to have made. 

Throughout the TWG Project, not only have we provided new learning and support experiences 
for teachers, but we have changed our own practice over the three stages of the project in response to 
teachers' feedback. Our comprehensive evaluation plan enabled us to: (1) report our findings about the 
learning and action of educators and (2) increase our understanding of the move from the traditional 
conceptual distance between researcher and practitioner towards a collaborative commitment to 
participatory research and reflective change (Malouf 8c Sciller, 1995; Irvin et al. 1995). 

C. Description of project participants: educators and groups 

The TWG Project supported 36 Teacher Work Groups in Oregon, Idaho, Ohio, Kentucky and 
Washington. Table 3 summarizes the status of these TWG's in June 1994. Further demographic 
information is provided in Attachment 4. 



Table 3: Status of Teacher Workgroups (June 1994) 



WORK GROUP 


MEMBERS 


AGE LEVEL 


STATUS 


SUPPORT 
PERSON 


OREGON 




Bend 


3 


elem, high 


No longer active/ Finished 1993/ duration 1.5 years 


Willis 


Coos Bay 


5 


elem 


No longer active/ Finished 1991/ duration 3 years 


Willis 


Cottage Grove (1) 


8 


elem 


Active/ duration 2 years 


Meyer 


Cottage Grove (2) 


5 


elem 


No longer active/ Finished 1992/ duration 1 year 


Meyer 


Cottage Grove (3) 


6 


elem 


Active/ duration 1 year 


Meyer 



Table 3: Status of Teacher Workgroups (June 1994) 



WORKGROUP 


Iv^E^^BERS 


AGE LEVEL 


STATUS 


SUPPORT 
PERSON 


Dallas 


5 


elem 


No longer active/ Finished 1990/ duration 2 years 


Willis 


Eugene (BCCl) 


7 


elem 


Active/ duration 1 year 


Dalmau 


Eugene (BCC2) 


7 


middle 


Active/ duration I year 


Droege 


Eugene (BCC3) 


8 


high 


Active/ duration 1 year 


Meyer 


Eugene (CY) 


10 


middle 


Active/ duration 2 years 


Ralph 


Eugene Consultants 


15 


elem-high 


No longer active/ Fmishcd 1992/ duration 6 years 


Ferguson 


Eugene ESD(l) 


9 


elem 


Active/ duration 6 years 




Eugene ESD (2) 


4 


middle 


Active/ duration 6 years 




Eugene ESD (3) 


6 


high 


Active/ duration 6 years 





Junction City 


4 


elem 


No longer active 


Ralph 


Lincoln City 


4 


elem-high 


Active/duration 2 years 


Meyer 


Mapleton 


4 


elem-high 


No longer active/ Finished 1993/ duration 1 year 


Meyer 


Medford 


14 


elem-high 


No longer active/ Finished 1993/ duration 1 year 


Ralph 


Portland (1) 


5 


elem-high 


No longer active/ Finished 1990/ duration 2 ycais 


Willis 


Poitland (2) 


4* 


elem<high 


No longer active/ Finished 1990/ duration 2 years 


Willis 


Portland (3) 


5 


elem-high 


No longer active/ Finished 1990/ duration 2 years 


Willis 


Portland (4) 


5 


elem-high 


No longer active/ Finished 1990/ duration 2 years 


Willis 


Portland (5) 


4 


elem-high 


No longer active/ Finished 1990/ duration 2 years 


Willis 


Portland (6) 


5 


elem-high 


No longer active/ Finished 1990/ duration 2 years 


Willis 


Redmond (I) 


5 


middle 


Aaive/ duration 2 years 


Willis 


Redmond (2) 


6 


high 


No longer active/ Finished 1993/ duration 1 year 


Meyer 


Roseburg 


4 


elem>high 


Active/ duration 5 years 


Willis 


Salem 


6 


elem-high 


No longer active/ Finished 1990/ duration 2 years 


Willis 


IDAHO 


Boise<l) 


6 


high 


No longer active/ Finished 1990/ duration I year 


Grcentleld 


Boise(2) 


5 


elementary 


No longer active/ Finished 1990/ duration 1 year 


Greenfield 


Caldwell 


4 


high 


No longer active/ Finished 1990/ duration I year 


Greenfield 


Centennial 


5 


high 


Active/ duration 3 years 


Greenfield 


Cossa 


4 


elem-high 


No longer active/ Finished 1990/ duration 1 year 


Greenfield 


Mendian(I) 


3 


high 


No longer active/ Finished 1994/ duration 2 years 


Grcentleld 


Meridian (2) 


3 


elementary 


No longer active/ Finished 1990/ duration 1 year 


Greenfield 


Meridian (3) 


2 


middle 


No longer active/ Finished 1990/ duration 1 year 


Greenfield 


Mountain Home 


3 


high 


No longer active/ Finished 1990/ duration 1 year 


Greenfield 
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Table 3: Status of Teacher Workgroups (June 1994) 



WORKGROUP 


MEMBERS 


AGE LEVEL 


STATUS 


SUPPORT 
PERSON 


UHIO 




Canton 


20 


clcm-high 


Active/ duration 3 years 


Hulgin/Jeanchild 


Columbus 


16 


elem*hi^ 


Active/ duration 3 years 


Huigin/Jeanchild 


EXiblin 


3 


elementary 


No longer active/ Finbhed 1992/ duration 1 year 


Hulgin/Jeanchild 


Hickoiy Knoll 


3 


elem-hi^ 


No longer active/ Finished 1992/ duration 3 years 


Jeanchild 


Jacksontown 


15 


clem-high 


Active/ duration 1 year 


Jeanchild 


Jefierson 


g 


elementary 


Active/ duration 1 year 


Meyer 


Marietta 


3 


pnf -school 


No longer active/ Finished 1992/ duration 2 years 


Hulgin/Jeanchild 


Newark 


7 


elem-high 


No longer active/ Finished 1993/ duration 3 years 


Hulgin/Jeanchild 


North College Hill 


6 


middle 


Active/ duration 1 year 


Meyer 


Seaman 


7 


elem-mid 


Active/ duration 1 year 


Meyer 


Stark l/Southgate 


10 


elementary 


No longer active/ Finished 1991 


Hulgin/Jeanchild 


Stark 2/Southgate 


10 


elementary 


No longer active/ Finished 1991 


Hulgin/Jeanchild 


Time 


10 


elementary 


No longer active/ Finished 1992/ duration I year 


Hulgin/Jeanchild 


Weiant 


9 


pre-school 


Active/ duration 1 year 


Jeanchild 


Wcstcrvillc 


4 


administrators 


No longer active/ Finished 1992/ duration 2 years 


Huigin/Jeanchild 


KENTUCKY 


Louisville (I) 


8 


clem-high 


No longer active/ Finished 1992 


Jeanchild 


Louisville (2) 


9 


elem-high 


No longer active/ Finished 1992 


Jeanchild 


WASHINGTON 


Federal Way 


15 


elem-high 


No longer active/ Finished 1991/ duration 1 year 


HoUiday 



Teacher Work Groups established or supported by the project remained active for periods 
ranging from one to six years. Members gave a variety.of reasons for the closure of groups. For example: 

• We had finished studying the ESS Materials and no longer had a focus, 

• Group members moved on to other positions, 

• One of the actions of our group was to work more closely with the general education teachers. 
This year each of the special education teachers, is a member of a block team. We are planning 
integrated curriculum together for all the students. It doesn V seem so important to meet with 
just the special education teachers anymore, 

A number of responses reflected the last quotation above. Educators often carried the purpose of 
their TW6 with them into a more active role in generic school-based teams. 
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Teacher Work Groups were formed within school or district educational communities. District- 
based groups were usually formed of special educators while in-school groups, especially in stage 3 of 
the project, were composed of both special and general educators. Figure 1 show the number of groups 
formed in elementary, middle and high schools or across the whole range in a local area. 
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Figure 1: School areas where TWG's were formed 

The majority of the TWO members were teachers (both special and general educators). Other 
roles described included administrators, educational assistants, district special education support persons 
and parents. Figure 2 illustrates the primary roles described by respondents to the 1993 and 1994 TWO 
Surveys. 




Figure 2: Primary Roles of TWG Members (%) 



Crosstabs of the primary roles of the 1994 respondents with their school levels showed that for 
this cohort the ratio of special and general educators varied with school level. Th re were more general 
educator than special educator TWG members from elementary schools, the same i.umber of each from 
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middle schools, while all the high school TWG member respondents were special educators. Our 
interview data also showed secondary school TWG members were most often special educators. Figure 3 
shows the primary roles of TWG members for each school level from the 1994 survey responses. 



Primary Role and School Level 
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Figure 3: Primary Roles of TWG Members 

While all groups included in their purpose improved educational experiences for students with 
severe disabilities, TWG members described the overall purpose of their groups in a variety of ways. In 
the 1993 and 1994 surveys, respondents were asked to describe up to three purposes for their work group 
me^iings. Figure 4 shows the summation of overall purposes of TWG's across all respondents. 
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Figure 4: Overall Purpose of Teacher Work Groups 

>3 : 1.:^ 



PROJECT FINDINGS 



In this section we will report on the analysis and interpretation of the comprehensive data 
generated by this project. We will discuss: (a) the evolution of the idea of Teacher Work Groups over the 
period of the grant and teachers' perceptions of the supports provided by the TWG's; (b) the teachers' 
descriptions of their learning; (c) the changes they made; and (d) the impact of the supports we provided. 
We will illustrate our discussion with a description of the teacher working groups in one elementary 
school and conclude with seven principles for effective Teacher Work Groups derived from the 
evaluation. 

Our research questions focused on the nature of the changes educators made in their educational 
practices and collegial relationships and the outcomes of these changes for themselves, their students and 
their schools. Most of the educators we interviewed, observed, and surveyed made some changes in their 
professional practice and many reported improved outcomes for themselves and their students. A number 
of our respondents also reported changes in their schools and in their understanding and use of Teacher 
Work Groups. We supported our analysis of these changes from the school restructuring literature and in 
particular, used Conley's three levels of change, renewal, reform and restructuring as an organizing 
framework for our analysis. (Conley, 1993) 

A. The Teacher Work Groups 

The first Teacher Work Groups were formed by special educators who met to plan for improved 
curriculum and educational experiences for students with severe disabilities. They worked in self- 
contained classrooms (and in one state, in separate schools), and often also developed action and 
advocacy agendas to promote the increased participation of their students in the school and community. 
We provided training for them through summer institutes in Oregon, Idaho and Ohio. In 1992, at the 
University of Oregon, we began a year-long course. Building Capacity for Change (BCC), to which we 
invited mixed groups of special and general educators from local schools. We formed Teacher Work 
Groups as an integral part of this course. These groups met during class and in their schools and districts. 
As the year progressed we observed thai groups 'hither co-opted other members from their schools to 
work on projects, e.g., a work group of two physical education teachers formed a larger group at their 
school to develop an integrated and inclusive curriculum unit, or that group members supported one 
another in taking an active role in teams that were already based in the school, e.g., a group of four 
teachers ceased to meet as a formal group and instead worked from within a number of school-based 
groups like the site council. In addition, some of the original groups began to re-focus and formed groups 
with other educators in their schools. One middle-school teacher explained: 

/ was so discouraged about my group with the special education teachers - // didn 7 seem to be 
working anymore, it wasn't useful for me... Now I meet three mornings a week with my team (one 
administrator, one counselor, two general education teachers, an educational assistant and myself). 
We are the 7th and 8th grade block team. We are working on school reform, integrated curriculum - 
lam seeing results, there are outcomes. 

We called these groups spin-off groups and began to trace their action and outcomes as well. In 
the 1993 and 1994 TWG surveys, 93 TWG members described for us their experiences as members of 
129 teacher working groups. Figure 5 illustrates the changing composition of the TWG's over the 3 
phases of the project. 



I — ^ 
is 

IS 



m m 

253 



rm 



m 

Id 



^ m 



S9 

m 

aa 

Grinds If sptcill 
•tfttcttirs 
42 iriapi 
212 i^Mttara 

Oral**' Kail*' 8hi«. 
KtatackT.WithiMti* 



4 

Uiitd irtaps tf rMVltr 
& ipBCili ttfatttirs 

11 iriipt 
71 liicsun 
Iraap lite 1-3 ytira 
Ortfea. Ohit. 



S0i»'9ffs • ictitn frtM within 
& btycli •iilblitbti groups 
c.|.C«rrii«iin pUtsiap tttMt 

Dtttrict T«tk F«r«ts (lMi«si«a) 
•iMh Ti«nt 
Ftstivii Ccnnittiii 



Figure 5: TWG Distribution 



We asked the TWG members to rate How the groups * worked'* for them. Over 80% of 
respondents gave the top ranking to the fact that TWG's provided a context that encouraged creativity 
and assisted them to form new ways of thinking about problems and issues. Next came personal support, 
followed by new ideas and information about teaching and help to do jobs and tasks. Table 4 provides a 
summary of these responses. (These items show the % of respondents scoring 2 or above on a 4 point 
scale). 



Table 4: Benefits of TWG's to members 
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B. What and how they learned 

Teacher learning, translated into action to improve learning for students with disabilities, was at 
the heart of the TWG Project. In the TWG Surveys we asked respondents to rate their use of our 
publications and their learning about key areas in our programs. Ninety per cent of them rated inclusion 
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as being very useful to them, followed by collaborative curriculum planning, the merger of special and 
general education, teaching approaches, student supports, organizational management and action 
planning. From the ESS Materials, the modules about individually tailored learning received the highest 
rating. Tables 5 and 6 present the ratings by respondents in these areas. 



Table 5: ESS Materials 
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Table 6: Ideas and Information 





' liiifind"Tnoff> 






90 


78 


Colitortfviftaam curriCMium daaign AtaacMng 


80 


47 


Curriculum ptanninQ kta (M^act ana) 


76 


49 


Hargar of apacW & 9«i8nl uducHfon 


76 ! 45 


Mbcad-abiWytaachIno 


74 i 55 


Coopanttva iaantlnQ 


71 


35 


Studant aaaaaanant 


69 




Studintaupporta 


65 


1 — - — 

45 


BaluMor manadamant 


63 


31 


Ot^iantaatfon/iMruiganiant fdaaa 


57 ! 41 


Undaratviding adioo) raform 


57 \ 31 


Raffadtvtfrtapomhw taacMng 


53 ' 20 


Advocacy/acUon plaiMitng 


51 31 



During our interviews we invited teachers to reflect on the impact of TWO membership on their 
learning and adoption of new practices. A middle school teacher described how sharing with others in the 
group assisted her: 

Being able to take information to the group and then working it through really solidified the learning 
for me. Using it with the group or delivering it to them made it come much more naturally to me. It 's 
like ingraining ideas in your head and then being able to recall them at the proper time, rather than 
knowing you heard something somewhere and not being able to recall where. 

Teachers told us about two types of learning that were important to them: (1) learning through 
working together and (2) learning about working together. 

(1) Learning through working together 

Teacher Work Groups were important to their members because they provided them with the 
opportunity to work together to improve their teaching and curriculum for diverse groups of students. As 
one young teacher said: 



L3EST COPY AVAILABLE 



The group exposed me to teachers with exciting new ideas in specific content areas. My knowledge 
base increased. Other teachers brought in examples of ''real world** successes. 

When we cross referenced their descriptions of what and how they learned, Conley's three levels 
of change (Conley, 1993), and the type of the respondents' group (i.e. Phase 1, 2 or 3), we found that 
members of each group type described similar types of learning, and that these descriptions reflected one 
of the three levels of change, i.e.. 



Renewal: These groups were made up of special educators (Phase 1 ), either within a school or across 
schools. They told us how they learned new and different ways to do their current work, e.g., 
activity-based I.E.P.'s, new programs, and shared curriculum materials and resources. They had a 
strong focus on supporting one another and on advocacy on behalf of their students. 

Reform: These were in-school groups of special and general educators (Phase 2). They explored 
new approaches to curriculum, new working relationships, e.g., team teaching between specialist and 
classroom staff and integration of students with disabilities into general education classrooms. Their 
focus was on improved block or grade level curriculum and improved school functioning. 

Restructuring: This type of learning was characteristic of the spin-off groups, e.g., a number of 
educators working within an established group such as a site council (Phase 3). Tliey challenged 
basic assumptions, looked for new directions, formed new understandings of professional roles and 
deepened their learning through sharing with others. 

Figure 6 illustrates the distribution of groups and the types of learning they described. 
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Figure 6: Learning through Teacher Work Groups 
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Difficulties: Not all respondents told us about positive and ongoing learning. Sometimes the 
environment was described as too c: fficult. For example: 

You know that has been a big struggle for me this year The ITER Module sounds very good, but our 
district is computerized - they say - 'Wo, use this form and these goals '\ They are not interested in 
learning new ways. 

Another teacher in a self-contained high school class participated in a group for a short v/hilt and 
then left. She did not wish to deal with the issue of inclusion and change because she felt powerless to 
change things in her high school. Others told us that learning new ways of doing things made life more 
difficult for them, e.g., 

I tried to change my role as a consultant away from case-management, but it didn *t work,,,. 

I tried to get teachers to take more responsibility for kids, but they had no time and resisted the role 
change. 

We cross-tabulated the responses of the cohort of TWG members who resp^.^ded to both the 
1993 and the 1994 surveys. This cohort consisted of 20 respondents, 17 of whom answered the survey 
question asking them to rate their satisfaction with their involvement in the school community and the 
role others see them as filling. Eight of these teachers (47%) expressed less satisfaction with their roles 
in 1994 than they had in their 1993 responses (Figure 7, below). We are hesitant about ascribing too 
much significance to survey responses over such a small sample, but we have included them here 
becaure they show a simllai- trend to our interview data and illustrate one of the difficulties that may face 
teachers as they re-evaluate their roles in the light of new knowledge. 
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Figure 7: Satisfaction with involvement and role 

(2) Learning about working together 

Teachers who are now involved in what we have called ^pm-oj^ groups informed us that they 
were able to apply what they had learned about working together in their TWG's vo new situations, e.g., 
their site council. Most respondents also told us that working together is very difficult. Some of their 
comments included: 
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7/5 really difficult to put together a collaborative group. Maybe it's my shortcoming. The best time 
though is when I am working with Gloria, there *s a shared value. We can disagree but its 
healthy. 

/ think multi-disciplinary collaboration is a very difficult thing to do. Agreeing to tolerate different 
approaches for example, when everyone thinks that what they ve got to offer is the most important 
thing for this kid 

Learning to work with adults is hard. We didn V really have teaching about how to do it. We got a 
little practice - one group I was in was a waste of time... 

When we cross-tabulated the answers of the cohort of TWG members who responded to both the 
1993 and the 1994 surveys (Figure 8) their responses also illustrated how difficult this area is for 
teachers. More than half of the group said they were not satisfied with the level of collaboration they 
experienced (56% in 1993 [9], and 62% in 1994 [10]), and of these 4 were less satisfied in 1994 than 
they had been in 1993. 
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Figure 8: Satisfaction with level of collaboration 

Anderson (1993), in her descriptive report of Teacher Work Groups, acknowled^'cs this difficulty 
in a number of the groups she surveyed. She suggests: 

Adults of today were typically taught in their own schooling that to work with others was ''cheating', 
to talk with others broke class rules, and that the only way to access information was from adults or 
reference materials, certainly not from peers. ... Many adults were not given the opportunity to learn 
and practice collaboration (p, 8). 

She found that many of the groups interviewed reported good interpersonal relations, but also 
observed that a number of these groups based their good relationships on friendship rather than on a 
knowledge and understanding of group processes, and that they often experienced problems when new 
members from outside the friendship group joined the work group. 

We provided opportunities for the Teacher Work Groups that were formed as part of the BCC 
Course to learn, practice and review their collaboration in the context of their performance of real tasks 
over the year. Copies of Group Self Review Forms are provided in Attachment 3. Members of these 
groups reported a more positive experience: • 
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Collaborction means a lot more to me now than it used to, everyone gives input - it doesn V matter 
what your role is, we can all learn from each other, I have no doubt about that. I used to think, 
because of my background and being raised that the teacher knows all, that my information was not 
as important as other peoples \ 

I see the value of collaboration in working with teachers, brainstorming \dth each other to tailor 
things to specific kids. The group changed my mind about my professional growth 

Our observations of these groups, and our analyses of their group evaluations, have lead us to the 
conclusion that groups need to slowly and directly learn cooperative and self-reflective working habits in 
the context of real work. 

C. What changed 

Teachers reported a wide variety of activities and outcomes from their involvement with Teacher 
Work Groups. Our primary measure of the changes effected by TWG's was the self-report of members 
through the TWO surveys and interviews. In addition we carried out observations in a number of 
classrooms and schools in Oregon and Ohio, and reviewed the school-based curriculum products from 
the groups in the BCC Class. We learned about changes in two major areas: (1) outcomes for teachers 
and schools, and (2) outcomes for students (in particular students with severe disabilities). 

(1 ) Outcomes for teachers and sctiools 

The importance given by TWG members to inclusion, collaborative curriculum design and 
teaching and the merger of special and general education (Table 6, p. 16), meant that the presence of 
Teacher Work Groups in schools and districts affected attitudes about inclusion and school reform. 
Anderson (1993) reports: 

One of the most exciting aspects of the Teacher Work Group concept is the tipple effect" .... Work 
group members helped establish climates where schools took ownership of issues of inclusion. These 
educators impacted their peers in numerous ways. Some members disseminated information to other 
educators by joining or presenting to school-based teams. One group was successful at ''closing' a 
separate classroom for students with orthopedic impairments by assessing the accessibility of the 
schools classrooms. Another group took responsibility for opening a classroom in a public school 
for kids who had previously attended a separated school (p. 13, 1 4). 

We classified TWG reports of activities and outcomes according to our organizing framework 
into renewal activities, reform activities and restructuring activities: 

Renewal: TWG's worked on I.E.P.'s and programs, shared ideas and materials and provided 
members with personal and professional support. They reported improved collaboration between 
special education teachers and educational assistants, problem solving, curriculum development, less 
isolation activity-based and community referenced instruction and assessment (Phase 1 groups) 

Reform: "mese groups worked on cooperation between special and general education teachers, 
planned inclusion of students in classrooms and worked on team curriculum development and team 
teaching. They achieved inclusion of student diversity in some classrooms, a focus on improved 
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learning for a wider range of students, more integrated curriculum and professional development for 
educational assistants (Phase 2 groups). 

Restructuring: TWG members worked at school restructuring, school and district planning for 
inclusion, professional development of diverse groups of staff and the initiation of school change 
grants from within a number of school or district-based teams and committees. Where this was 
happening, TWG members supported developments such as: the re-focus of site councils to address 
systemic inclusion, district planning for inclusion, transition planning projects across schools, review 
of the roles of teachers, specialists and educational assistants, and the establishment of new roles, 
new partnerships and teams (Phase 3 groups). 

Figure 9 summarizes some of the changes effected by TV/G's over the period of the grant 
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Figure 9: Changes made by TWG's 



(2) Outcomes for Students 

As noted above, it is beyond the purview of this grant to apply measures of student achievement. 
TWG members, however, reported a wide range of student outcomes which they felt were supported by 
their participation in Teacher Work Groups, e.g.: 

• Students with disabilities who had been full-time in special education classrooms were included 
part-time in general education classrooms. 

• Special and general education teachers cooperated together to develop creative ways of assessing 
the achievements of all students in inclusive classrooms. 

• Teachers worked together to develop integrated curriculum units vhich were tailored to a wide 
range of student diversity. Teachers reported using Module Id from the ESS materials. 
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Individually toilored learning: strategies for designing inclusive curriculum, (Ferguson et al 
1993) to assis>i them in this process, e.g.: 

Having the group made may life easier. Teachers were able to modify work with a greater 
number of kids. Teaching assistants knew how to support kids better and didn V have to ask what 
to do. 

• Peer tutoring and peer support arrangements were established for students of differing abilities, 
e.g.: 

One group of kids was called ^'independent readers '\ One of the girls was quite excited because 
it was her turn to be a peer teacher for a boy with Down Syndrome. The two of them worked 
together at a table set in a nook in the corridor. Both of them seemed to be having fun. When he 
came back he showed me his work (From an observation in a TWG member 5 classroom.) 

• Groups worked together to develop improved behavioral support plans. 

• Students with disabilities who had previously spent most of their time in self-contained 
classrooms were participating in a whole range of educational and social activities with their 
peers, thus gaining membership in schools and communities, e.g.: 

One of the girls in my class needs some help getting to the lunchroom - seeing she gets all the 
stuff she needs. We *ve got a kind of volunteer basis. The kids stay with her in line and then will 
have lunch with her. If those kids were not on team wuh her they wouldn *t volunteer. 

• Many teachers reported increased understanding and acceptance of diversity by students. 

At the same time as they shared with us these improved outcomes for students, teachers also told 
us about developing higher expectations for their students. They were. questioning situations they had 
previously taken for granted, e.g., an educational assistant at an elementary school recounted: 

Actually I asked this group of boys that I had from first grade when they first came to our school. 
They had been pulled out for reading. It just so happened that every year I would end up with this 
same groupr and they would always be in the same group because they were always grouped in that 
way. So by the time they were in fourth grade, I said to them in class one day, ''You know you need to 
hurry up because you will miss what your class is doing this afternoon. " And they said "Well we *re 
not really part of the class. The teachers don't consider us part of the class. And they don 't even 
want to be part of the class. That whole group of boys had really separated themselves and didn 't 
want to be part of the class. All the next day I was thinking "Gosh when did that happen? When did 
they decide that? The next day I asked some 3rd graders that I had in the same situation, and they 
still wanted to be part of the class but they were almost to that point where they considered they 
weren 't part of the class. It had been three years since they were pulled away. 

When we cross-tabulated the responses of the cohort of TWG members who answered two 
questions about student outcomes in both the 1993 and the 1994 surveys, i.e., satisfaction that all 
students have opportunities to actively participate in daily school routines (Figure IC), and satisfactions 
that teaching is flexible, tailored to studen-s, and occurs in a wide variety of locations and groupings 
(Figure 11), we found similar trends in the responses, i.e. both increased satisfaction with student 
outcomes and increased dissatisfaction. Three respondents were more satisfied with student 
opportunities to actively participate in 1994 than they had been in 1993, 5 were less satisfied and 9 did 
not change. Likewise in the area of flexible, tailored teaching, 4 were more satisfied, 4 less satisfied, and 
9 did not change. Survey data of such a small cohort is not conclusive. However these analyses provide 
us with additional illustrations of terchers' perceptions of students outcomes. 



23 C 



Satisfaction that all ttudants hava opportunitiat 
to activaly participata in daily school routinas 





1 


2 


3 


4 


11 




1 






2 










3 




5 




1 


4 










1 -NotatalMisM: 2- No(v*ryM«t«ted 
a-SoftofsHMM: 4-v«(ytalM«J 





Figure 10: Satisfaction with student participation 
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Figure 11: Satisfaction with personalized curriculum 



D. How we supported Teacher Work Groups 

We initiated Teacher Work Groups through professional development activities and provided 
follow-up support in a number of ways, i.e., regular contact and support to groups by TWG liaison staff, 
follow-up visits, reunions, workshops and activities and through the weekly class meetings of the 
Building Capacity for Change program. We supported groups in the three levels of change, i.e.: 



Renewal: We provided curriculum ideas and materials (ESS), personal support, assistance with 
problem solving and group process and help with meetings. 

Reform: We provided curriculum ideas and materials (ESS) and assistance with curriculum 
development for integrated and individually tailored curriculum for elementary, middle and 
secondary schools; advice on new roles for special education teachers and educational assistants; 
assistance to plan educational supports for students with disabilities; assistance with organization, 
management and group process; action and advocacy planning and opportunities to try new 
approaches and receive ongoing support. 

Restructure: In addition to the above we assisted teachers to understand school reform and systemic 
inclusion; to develop new frameworks for analysis and planning; to learn more about school and 
systemic change and to develop strategies for change. 

We provided three levels of support i.e., 

1. Initiation through Summer Institutes for special educators plus follow-up liaison support 
(Oregon, Ohio, Idaho); 

2. Initiation through Summer Institutes for school teams of special and general educators with 
follow-up liaison support, visits and workshops (Ohio 1993); and 

3. Initiation through the BCC Course (1 year of teaching and supported action) and follow-up 
reunions. 

In analyzing the TWG Project data, it is clear that both the level and type of support offered and 
the type of membership of the TWG had a significant impact on the project outcomes: 

• Building Capacity For Change Course: These groups showed the greatest level of impact. 
Teachers were formed into heterogeneous groups, and where possible, in teams from local 
schools. In a year long program, there was time to work with groups on the understanding of 
general and special education reform, individually tailored curriculum, integration of 
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classroom practice and the larger school reform context and the development of cooperative 
and self-reflective working habits. In addition, through assignments and real tasks, we 
supported teachers' practice and reflection. We were able to identify the three levels of 
change among members of these class groups. 

• Summer Institutes for school teams of special and general educators with follow-up 
visits and workshops (Ohio 1993): While it was not possible to replicate the impact of a 
year-long course in a week-long summer institute, the 1993 Summer Institutes in Ohio 
replicated some of the logic and activities of the BCC course, i.e., participants were invited 
to attend in heterogeneous teams from local schools, and they were given opportunities 
during the institute to plan together real tasks within their schools. On our follow-up visit to 
Ohio in the Fall of 1993, we found work group participants engaged in renewal and reform 
activities. 

• Summer Institutes for Special Educators plus follow-up liaison support: In these 
summer institutes we taught groups of special educators from local areas strategies for 
activity-based and individually tailored learning. Many successful groups developed out of 
these workshops. Teachers worked together to improve curriculum and teaching and to 
advocate for the inclusion of their students with disabilities in the educational and social life 
of their schools. In the main these groups engaged in renewal activities. 

Our experience suggests that the conditions for the optimum development and effectiveness of 
Teacher Work Groups include: (1) heterogeneous membership of groups, (2) the opportunity to learn 
over time and (3) a curriculum which assists participants to challenge practice and assumptions, learn 
cooperative and self-reflective working habits and use heuristic tools in the context of thoughtful study 
and action in schools. 

E. One case: Cioverdale Elementary School 

In providing a briefcase history of Cioverdale Elementary School, we are not suggesting that it 
is typical of the TWG's formed through the project. We have included this story because the 
participation of heterogeneous groups of educators from this school over three years in the TWO Project 
and the BCC Course taught us much about the possibilities of teacher working groups to support school 
restructuring. 

1992: In 1992, two general educators and an educational assistant from Cioverdale enrolled in 
the BCC Course and formed a Teacher Work Group- Their participation in the course 
received strong support from their principal who was an active educational leader. They 
supported one another in their learning, worked on projects at school together, invited other 
teachers to observe the new ideas they tried in their classrooms, shared ideas with other 
teachers over lunch and at meetings, joined the site council, and worked with other teachers to 
write school change grants. One of the TWG members collated an annotated bibliography of 
all the course readings and materials and made them available to the school and the district. 

Over the year they recruited a group of five teachers and educational assistants to enroll in the 
BCC course for 1993. They also advertised the course at other local schools. A team of 
# educators from the middle school planned to attend the BCC Course in 1993. 



By the end of the year they had stopped meeting as a separate group. Instead they supported 
one another to actively participate in a number of school and district based groups, e.g., site 
council, district inclusion task force and grade level curriculum teams. 

1993: A second team joined the BCC Course, formed a work group and acted in much the 
same way as the first group. Group 1 and Group 2 members began to cooperate informally 
in many forums across the school day and term. They were able to provide assistance and 
modelii2g to other teachers and educational assistants about inclusion. The teachers in the 
group became cooperating professionals for masters students and gave pre-service trainees the 
opportunity for practicum experiences in inclusive classrooms. They cooperated with the 
team from the local middle school and developed a transition plan with them for students with 
disabilities moving up to the middle school. Teachers from one other local elementary school 
were recruited to the program. 

1994 A third team joined the BCC Course and formed a Work Group* Group 1, 2 and 3 
members began to cooperate in forums across the school. The teachers in the groups became 
cooperating professionals for masters students and gave pre-service trainees the opportunity 
for practicum experiences in inclusive classrooms. 

Throughout this period, Cloverdale Elementary School worked consistently on renewal, reform 
and restructuring while receiving ongoing support from the BCC Course and teacher work group 
members. The teacher work groups from Cloverdale, in turn, supported other school-based participants 
and masters students in the BCC Course. At the same time, they assisted us to better understSind school 
change and systemic inclusion and to refine our understandings of teacher work gi;oups. Figure 12 
illustrates the increasing action of the TWG members within the school. 
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Figure 12: A Case Study 
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F. Summary and conclusion 



We began the Teacher Work Group Project to assist teachers of students with severe disabilities 
to learn about new teaching practices and to help them use these practices in their classrooms and 
schools. The participation of many gifted and dedicated teachers has taught us much. We suggest the 
following seven principles for functioning of effective Teacher Work Groups: 

1. Effective groups form naturally around shared understandings and real tasks. 

Teacher work groups developed cohesion and strength as members worked together to: 1) 
develop a common focus and shared understandings about issues and ideas, e.g., systemic 
inclusion, and 2) work on real tasks, e.g., an integrated curriculum unit for all the students in a 
grade level. 

2. Heterogeneous groups are more productive and effective than homogeneous groups. 

Diverse, multi-skilled membership of teacher work groups promoted flexible and creative 
problem solving and cooperative action. Groups formed within a single strand or discipline ,e.g., 
special education alone, or general education alone, often missed vital understandings or 
information and planned action that was difficult for other groups in the .school community to 
understand or implement. 

3. Groups need to slo\4y and directly learn cooperative and self-reflective working habits in 
the context of real v ork. 

Teacher work groups needed to be supported to learn cooperation and self-reflection as they 
engaged in real tasks, e.g., through self-evaluative review of their progress on a particular 
project. We were able to do this most effectively in the context of the BCC Course sequence over 
three terms. 

4. Groups need assistance to continually tack back and forth from the specific issue/task at 
hand and the larger school reform context. 

For teacher work groups to successfully carry out real tasks, e.g., planning a curriculum unit 
which is inclusive of all students at one grade or block level, they needed to also consider the 
impact of the overall climate, culture and organization of the school and the wider education 
system. It is only when these two aspects were held in balance that the level of change we have 
called restructuing, occurred. Of particular importance to this project was the merging of special 
and general education reform agendas in the context of schools and districts. 

5. Individuals within groups need to be prepared and assisted to challenge both practices and 
assumptions. 

Progam improvement was more likely to take place when groups were assisted to question and 
review both their practice, e.g., I.E.P. planning, and their assumptions, e.g., that homogeneous 
grouping is necessary to teach students with disabilities. 

6. Heuristic tools are more effective than prescriptive tools. 

Tools which were useftil to teachers (and teacher work groups) were not prescriptive procedures, 
but rather heuristic tools that could be adopted and adapted to fit the complexity of each school 
and teacher without compromising the underlying logic. 

7. Work groups also need to be study groups. 

Effective teachers are lifelong learners. Likewise work groups were more effective if members 
also learned together, in order to work together creatively and effectively. 



In conclusion, we reiterate the four characteristics of the implementation of the TWG Project 
which were of particular importance to the project outcomes. These were: (1) a professional development 
approach which was responsive to teachers* concerns and perspectives, and which was formulated 
collaboratively with them in the complex context of schools; (2) the facilitation of the cooperative 
Teacher Work Groups which extended the original in-service by providing local support for ongoing 
learning, curriculum improvement and school change; (3) the evaluation design which continuously 
provided Schools Projects staff with the data to inform the improvement of their project efforts, 
including new developments in the project itself; and (4) the situating of project activities in the broad 
context of special and general education reform. 
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PROJECT MANAGEMENT AND IMPACT 



The TWO Project was operated through six objectives. Three of these involved the development, 
implementation, and support of Teacher Work Groups, the remaining three addressed plans for 
evaluation, management and dissemination of project information and products. Table 7 briefly 
summarizes the status o/ '3ach objective and activity by the end of the project period, incorporating 
design changes made along the way. 

A. Completion of project objectives 



Table 7: TWG Summary of Project Activities 



OBJECTIVES 


PROJECT STATUS 


I . Hold three week-long Summer Institutes in June of 
1992-1994 in Oregon and/or Ohio 

- . 1 . Recruit Summer Institute participants 

1.2. Pitpare and mail Summer Institute materials to participants 

1.3. Deliver five days of training 

1 .4. Recruit and form new work groups 

1.5. Evaluate Summer Institute presentations, activities, and 
materials 


• See Table 8 for a complete list of trainings 

a Over the three year period, 27 work groups were begun and 
supported for varying lengths of time in Oregon, Idaho, 
Washington and Ohio. An additional 9 groups, begun before 
the project started, were supported as well. 

• Evaluation Summaries of Institutes and selected workshops 
are provided in Attachment 2 


r roviae ongoings miermineni or inaireci 
support to existing and new work groups 

2.1. Call work group representatives weekly 

2.2. Visit work group teachers' classrooms according to planned 
schedule 

2.3. Attend work group meetings according to planned schedule 

2.4. Monitor work group activity and needs 

2.5. Form and support 2 pilot work groups of administrators 


• Project staff supported Teacher Work Groups, Including one 
person in Idaho and one person in Ohio 

• TWG Liaisons (Project siaf!) recorded regular contact with 
groups through monitoring forms and logs 

• Regular visits were made to schools and classrooms in Ohio, 
Idaho and Oregon 

• TWG staff attended TWG meetings in all states. BCC TWG's 
received weekly support over 3 terms 

• administrator group formed 

• .Woric group activity and needs monitored through Project 
Liaisons, through the BCC Course 


3. Hold a one-day Reunion Worlcshop (one in 

Oregon, one in Ohio) for at least one representative 
from each work group in February of 1992-1994 

3.1. Identify participants 

3.2. Survey alt work group members for agenda items 

3.3. Prepare materials and presentations 

3.4. Present and facilitate work group Reunion Workshop 


• A one-day Reunion Workshop was held in Eugene in 
conjunction with the Oregon Conference in February 1992 
and 1993. 

• Two additional Oregon Reunions were held in February and 
May of 1994. 
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Table 7: TWG Summary of Project Activities 



OBJECTIVES 


PROJECT STATUS 


3.5. Evaluate Reunion workshop presentations, activities, and 
materials 


• Project staff held a Reunion Visit in Ohio in November of 
1993. 


4. Evaluate project impact 

4.1. Evaluate effectiveness of work groups for assisting teachers to 
implement new educational practices 

4.2. Evaluate impact of work froup activities on students with 
disabilities. 

4.3. Evaluate impact of work group activities on teachers 


• A comprehensive evaluation of the TWG Project was carried 
out The evaluation design is described in detail in Section 2: 
Project Design, the evaluation instruments i.e. surveys and 
interview guides, are provided in Attachment 3, and the 
project findings arc described in Section 3: Project Findings 

• In addition a Masters Student project which described the 
Teacher Work Groups in 1993 is provided in the 
supplementary documentation. 


S. Manage project activities 

5.1. Plan and update project timelines 

5.2. Establish and maintain project staffmg 

5.3. Ensure participation of under-rcprcscntcd groups 

5.4. Establish and maintain a project advisory committee 

5.5. Report to project funders 


• All project timelines were evaluated and updated during 
weekly project meetings. 

• Staffing was established and maintained over the duration 
of the projea 

• Pa ' cts exceeded all University Affirmative Action 
Guidelines 

• TWG Liaison group met regularly to review project 
progress 


6. Extend project impact 

6.1. Coordinate continuation of work group support through 
Oregon Department of Education Teacher Cadre project 

6.2. Disseminate project results through professional presentations 
and publications 


• Project activities and results disseminated at local, state, 
national, and international conferences and workshops. 



Throughout this demonstration project, project staff created many and varied opportunities to 
extend the impact of the project through (1) teaching activities (e.g. inservices, workshops, institutes, and 
presentations), and (2) development and dissemination of products and publications. Table 8 summarizes 
project related teaching activities. Table 9 describes publications related to the TWG Project (completed 
or in final preparation), and Table 10 enumerates the dissemination of Schools Projects Modules (ESS 
Materials) over the project period. 

B. Workshops and courses 



Table 8: TWG Presentations and Workshops 



Date 


LOCATION 


Type of Presentation 


Presenter 


Number of 

PARTrCITANTS 


ESS Components 


3/92 


Anchorage, AK 


Presentation 


Fek'guson 




Achieving BaJance 


5/92 


Portland. OR 


Inservice 


Ferguson 
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Table 8: TWG Presentations and Workshops 



Date 


LOCATION 


Type of Presentation 


Presenter 


Number OF 
Participants 


ESS Components 


6/92 


New Orleans, LA. 


3 day workshop 


Ferguson, Rivers 


100 


RCPS, TWO, Oroup 
Instruction 


7/92 


Columbus, Ohio 


Week long Institute 


Ferguson, Meyer, Ralph 


35 


TWG, Activity-Based 
lEP, RCPS, Group 
Instruction 


8/92 


Little Rock AR 


Inservice 


Meyer 


150 


Achieving Balance 


U/92 


Portland, OR 


Inservice 


Willis. Young 


100 


Group Instruction 


U/92 


TASH 
Conference 


I hour presentation 


Ferguson, Young, Willis 


70 


Group Instruction 


U/92 


TASH 
Conference 


1 hour presentation 


Ferguson, Young, Willis 


65 


lES, 


U/92 


TASH 
Conference 


1 hour presentation 


Ferguson, Willis 


125 


RCPS 


U/92 


San Francisco, 
CA 


Presentation 


Ferguson, Willis 




TWG 


U/92 


Sweet Home, OR. 


1 day workshop 


Meyer, Willis 


25 


TWG, Group Instruction, 
Activity-based lEP 


12/92 


Redmond, OR 


Workshop 


Ferguson 






1/93 


Marietta, Ohio 


2 hour inservice 


Jeanchild 


200 


TWG, RCPS 


1/93 


Cleveland, Ohio 


4 hour inservice 


Jeanchild 


130 


TWG, RCPS 


2/93 


Eugene, OR 


Presentation 


Ralph, Young, Willis 
and Meyer 






3/93 


Baltimore, MD 


Presentation 


Ferguson 






3/93 


Lucas County, 
Ohio 


4 hour inservice 


Jeanchild 


25 


lES, TWG 




Newark, Ohio 


4 hour inservice 


Jeanchild 


20 


TWG, lES 


3/93 


Junction City, 
OR. 


3 hour presentation 


Ferguson 


50 


RCPS, Group 
Instruction, lEP 


3/93 


Coshocton, Ohio 


4 hour inservice 


Jeanchild 


12 


TWG 


4/93 


Columbus, Ohio 


4 hour inservice 


Jeanchild 


24 


TWG, Activity based 
1EP,HA1 


5/93 


Bend, OR 


2 hour presentation 


Young 


35 


ITER 


6/933 


Eugene, OR 


2 week Summer Institute 


P. Ferguson 


20 




7/93 


New Orleans, LA 


Three day Summer Institute 


Ferguson, Rivers 


85 


TWG, ITER, Group 
Instruction, SDS 


7/93 


Hillsboro, Ohio 


Week long Summer Institute 


Ferguson, Jeanchild, 
Meyer 


49 


TWG, ITER, Group 
Instruction, SDS 


7/93 


Cincinnati, Ohio 


Week long Summer Institute 


Ferguson, Daimau. 
Meyer 


31 


TWG, ITER, Group 
Instruction, SDS 


8/93 


Boise, Idaho 


3 day Summer Institute 


Ferguson, Greenfield, 
Willis, Ralph 


40 


TWG, ITER, Group 
Instruction, SDS 



Table 8: TWG Presentations and Workshops 



Date 


LOCATION 


1 iPE OF rKCbfclVrAl lUlN 


s KbolMi 1 ILK 


r 

PARTICIPANTS 




8/93 


hillsboro, Ohio 


3 hour inservice 


Jeanchild 


20 


HAl, Activity-Based 
lEP, ITER 


9/93 


Columbus, Ohio 


Half day inservice 


Jeanchild 


30 


TWG, RCPS, HAI 


9/93 


Newark, Ohio 


2 hour presentation 


Jeanchild 


10 


TWG 


10/93 


Columbus, Ohio 


1 hour presentation 


Jeanchild 


50 


TWG, RCPS 


10/93 


Newark, Ohio 


Half day inservice 


Jeanchild 


10 


Activity-based lEP, 
SDS. ITER 


10/93 


Bend, OR 


1 day workshop 


Willis, Ralph 


40 


TWG 


10/93 


Portland, OR 


Panel discussion 


Ferguson, Roach 


24 




11/93 


Chicago, IL 


1 hour presentation 


Ferguson, Willis 


35 


RCPS 


11/93 


Chicago, IL 


2 hour presentation 


Ferguson 


40 


lES 


11/93 


Cincinnati, Ohio 


2 day workshop 


Ferguson 


80 


ITER, TWG, Group 
Instruction 


12/93 


Albuquerque, MN 


Keynote Presentation 


Ferguson 


200 




1/94 


Albany, OR 


3 hour presentation 


Ralph, Meyer 


20 


ITER, TWG 


2/94 


Lincoln City. OR 


Half day workshop 


Dalmau, Randall, 
Drocge, Meyer 


70 


ITER, TWG 


2/94 


Sitka, Alaksa 


Two day workshop 


Ralph 


120 


ITER, TWG 


2/94 


Eugene, OR 


2 hour presentation 


Temple, Kelly, Ralph 


20 


ITER, TWG 


2/94 


Eugene, OR 


1 hour presentation 


Ferguson, Willis 


15 


lES 


2/94 


Eugene, OR 


: Presentation 


Ferguson, Meyer, Ralph, 
& Willis 






2/94 


Eugene, OR 


Presentation 


Ferguson, Drocge, 
Meyer, & Ralph 








Atlanta, oa 


rrescnittiion 








5/94 


Edmonton,' 
Alberu Canada 


2 Presentations 


Ferguson 






6/94 


Eugene, Oregon 


2 week Summer Institute 


P. Ferguson 


30 




6/94 


Reykjavik, 
Iceland 


Panel Discussion & 
Presentation 


Ferguson 






8/94 


Columbus, OH 


Workshop 


Ferguson 







♦ 
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C. Products and dissemination 



Table 9 : Publications Related to the TWG Project 



TITLE 


PRODUCT 


STATUS 


Anderson, J. (1993) Teacher Work Groups: A descriptive report of work groups supported 
by the Specialized Training Program from 1986-1993. Eugene, OR: Specialized 
Training Program, University of Oregon 


Masters Project 


Available from 
Schools 
Projects (STP) 


Ferguson, D. L. & Meyer G. (in press). Creating together the tools to reinvent schools. In M. 
Berres, D. Knoblock, D. Ferguson, & C. Woods (Eds) , Restructuring schools for all 
children. NY: Teachers College Press 


Book Chapter 


In press 


I7<»r<nicnn PI T Jir Rfitnh C\ (\r\ nrfH!c\ Snccial education' Praxis unbound In B A Iliver 
& N. p. Kiopf (Eds.), Developmentai Disabilities: Handbook for interdisciplinary 
practice: Cambridge, MA: Brookline Books 


Book Chapter 


In press 


uerres, m., isjiooiOvXt l'., rcrgusoii, oc wwud, v. j^iv»»/. <\cj«/^M(,fwin^ jtfn/v»ywr 
all children. NY: Teachers College Press. 


Book 


In press 


Ferguson, D. L. (1994). Magic for teacher work groups: Tricks for colleague 
communication. Teaching Exceptional Children. Fall (pp. 42-47) 


Journal Article 


Fall, 1994 


Ferguson, D.L., Meyer, G., Jeanchild, L., Juniper, L., & Zingo, J. (1993). Figuring out what 
to do with grownups: How teachers make inclusion "work" for students with 
disabilities. Journal of the Association for Persons with Severe Handicaps, 1 7(4), 218- 
226. 


Journal Article 


1993 


r-> T D«/<kn \J\ne*»lr Q /IOO0\ Pvv\hl«>mc u/ith t^amc in crvpial (*fiiirjitinn* From 
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technical solutions to reflective practice. Journal of Learning About Learning. 
5(1 !).••♦ 


Journal Article 


1993 


Ferguson, D. L. (1989). The elementary/secondary system: Supportive education for 

»t*t^j*mmi» \Aii4L ^imhiliti^* Mn/fttl^ dr' T^nrh^r MU^rlc ffrount' Getting a liitlp heln from 
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your friends. Eugene, OR: Specialized Training Program, University of Oregon. 


ESS Teaching Materials 
used and reviewed during 
the TWG Project: Avail- 
able from Schools 
Projects (STP) 


1989 


Ferguson, D. (1992). The elementary/secondary system: Supportive education for students 
with disabilities. Module 5b: School development system. Eugene, OR: Specialized 
Training Program, University of Oregon ••• 


ESS Teaching Materials 
used and reviewed during 
the TWG Project 


1992 


Ferguson, D., Jeanchiid, L., Todd, A., Willis, C, Young, M., Meyer, G., & Ralph, G. 
(1993). The elementary/secondary system: Supportive education for students with 
disabilities. Module 2b: Achieving Balance: Strategies for teaching diverse groups of 

»t*t^^m»tm din«»n^ C\0' QnM*ta1i7#»H Traminv PrvMrrnm 1 Jnivercitv of Orcoon 
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ESS Teaching Materials 
used and reviewed during 
the TWG Project 


1993 


Ferguson, D., Jeanchiid, L., & Todd, A. (1991). The elementary/secondary system: 
Supportive education for students with severe handicaps. Module la: The activity- 
based lEP. Eugene, OR: Specialized Training Program, University of Oregon. 


ESS Teaching Materials 
used and reviewed during 
the TWG Project 


1991 


Ferguson, D. L., & Meyer, G. (1991). The elemeniary/secondary system: Supportive 
education for students with severe handicaps. Module Ic: Ecological assessment. 
Eugene, OR: Specialized Training Program, University of Oregon. 


ESS Teaching Materials 
used and reviewed during 
the TWG Project 


1991 


Ferguson, D. L., Ralph, G., Meyer, G., Willis, C, & Young, M. (1993). 77k elementary 
secondary system: Supportive education for students with severe handicaps. Module 
Id: Individually tailored learning: strategies for designing inclusive curriculum. 
Eugene, OR: Specialized Training Program, University of Oregon. 


ESS Teaching Materials 
used and reviewed during 
the TWG Project 


1993 


Jeanchiid, L., & Ferguson, D. L. (1991). The elementary/secondary system: Supportive 
education for students with severe handicaps. Module 2a: Teaching: Supporting 
valuable learning outcomes. Eugene, OR: Specialized Training Program, University o(* 
Oregon. 


ESS Teaching Materials 
used and reviewed during 
the TWG Project 


1991 



A copy of this document is provided in the supplementary volume of this report. Copies may be obuincd form the Schools Projects (STP) 
University of Oregon 



Table 10: Dissemination of Modules (ESS Materials) 



MODULE 


1991 


1992 


1993 


1994 


TOTAL 


la: Activity-Based lEP 


141 


80 


32 


48 


301 


1 b: Making Collaboration Work 


90 


71 


22 


21 


204 


Ic: Activity-Based Assessnient 




40 


22 


30 


92 


1 d Individually Tailored Learning 






383 


109 


492 


2a: Teaching Supporting Valuable Learning Outcomes 




48* 


29 


20 


97* 


2b: Heterogeneous Group Instruction (Achieving Balance: Strategies 
fhr TeAchinff Diverse OrnuDS of Students) 


146 


3+ 


343 


49 


541 


3a: Classroom Management and Information Systems 


161 


46 


32 


56 


295 


3b: Transition Planning System 


90 


43 


35 


18 


186 


3c: Information and Management System for School Therapists 


91 


24 


13 


15 


143 


4a: Regular Class Participation System 


422 


36 


33 


24 


515 


4b: Conununlty Leisure Participation System 


83 


32 


22 


13 


150 


4c: Teacher Work Groups: 


184 


49 


106 


17 


356 


4d: Building Team Consensus 


70 


44 


31 


16 


16! 


5a: Program and Teacher Development System 


100 


33 


26 


13 


172 


5b: School Development System 




9* 


80 


107 


196* 


TOTALS 


1578 


558 


1209 


556 


3901 



+ 2b was rewritten in 1 992 and is now Achieving Balance: Strategies for Teaching Diverse Groups of Students 

♦ School Development System was written at the end of 1992 



For further information we have prepared this final report in two versions. One consists of this 
volume of the report, the other includes the publications indicated in Table 9. If you have received the 
shorter version without attachments, you may receive any of the mentioned products in their entirety 
directly form us at: 



Schools Projects (STP) 


Phone 


(503)346-5313 


1235 University of Oregon 


TDD 


(503) 346-2466 


Eugene, OR 97403-1235 


FAX 


(503)346-5517 


EMAIL: 






diannef@oregon.uoregon.edu 
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3i) 



ASSURANCES 



In accordance with the federal dissemination requirement (20 U.S.C. 1409 (g)), we have mailed the 
Executive Summary of this final report (without Attachments) to the following: 



HEATH Resource Center 
One Dupont Circle, Suite 800 
Washington, D.C. 20036-1 193 

National Clearinghouse for Professions in 
Special Education 
Council for Exceptional Children 
1920 Association Drive 
Reston, Virginia 223 14 

National Information Center for Children 
and Youth with Disabilities (NICHY) 
P.O. Box 1492 

Washington, D.C. 20013-1492 

Technical Assistance for Parent 

Programs Project (TAPP) 
Federation for Children with 

Special Needs 

95 Berkeley Street, Suite 104 
Boston, Massachusetts 021 16 

National Diffusion Network 
555 New Jersey Avenue, N.W. 
Washington, D.C. 20208-5645 

ERIC/OSEP Special Project 
ERIC Clearinghouse on Handicapped and 
Gifted Children 

Council for Exceptional Children 
1920 Association Drive 
Reston, Virginia 22091 

Child and Adolescent Service 
System Program (CASSP) 
Technical Assistance Center 
Georgetown University 
2233 Wisconsin Avenue, N. W., Suite 2 1 5 
Washington, D.C. 20007 



Northeast Regional Resource Center 
Trinity College 
Colchester Avenue 
Burlington, Vermont 0540 1 

MidSouth Regional Resource Center 
Florida Atlantic University 
1236 North University Drive 
Plantation, Florida 33322 

South Atlantic Regional Resource Center 
The Ohio State University 
700 Ackerman Road 
Suite 440 

Columbus, Ohio 43202 

Mountain Plains Regional 
Resource Center 
1780 North Research Parkway 
Suite 112 

Logan, Utah 84321 

Western Regional Resource Center 
College of Education 
University of Oregon 
Eugene, Oregon 97403 

Federal Regional Resource Center 
University of Kentucky 
114 Porter Building 
Lexington, Kentucky 40506-0205 

Great Lakes Area 
Regional Resource Center 
700 Ackerman Road, Suite 440 
Columbus, OH 43202 
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Attaekmeitt 2: 

Evaluation Summaries 
from Institutes and 
Selected Workshops 



COURSE REACTION INVENTORY 

Instructor: Dianne Ferguson 
Course Title: Curriculum Planning 
Date: Fall. 1993 

In Class Course Reaction 

Your instructor would appreciate your frank and honest response to the following questions. 
1, Identify what you would consider to be the most positive aspect(s) of the course. 



The teacher was great! Information was great! 
I thought choice of reading articles was great! 
HAI - Learning Log really good - I am using already. 
Evaluation of forms taking a deeper look at students. 

Teachers personal experiences, casualness, food, breaks. Modules, hands-on assignments and 
meeting other teachers. 

It was wonderfiil having so many support instructors as resources. 
The concern and indepth knowledge of the BCC staff. 

The up beat and relaxed atmosphere that makes it easy to be open and honest in class. 
Networking 

General discussion and information on inclusion. 
Readings were appropriate and interesting. 

A positive attitude being modeled cf., we can do it. we can make a change 
Lots of experienced professionals to share their ideas and opinions. 
Brainstorming in groups, group work. 
Practice using forms. 
Good group sharing. 
Good information. 

Realization that inclusion is difficult but possible. 

Rethinking, gain a lot of work/study group's experiences, ideas. 

Great suggesting readmg issues. 

Ease in talking to instructors, always willing to help if needed. 
Interesting to listen to. 



2, Identify what you would consider to be the most negative aspect(s) of the course. 
Not always having enough class time to do group work. 

Didn't give a precise explanation about the assignments and articles which are needed to be done. 

Wasted time with the telecommunication and discussion of menus. 

Lack of clear directions for assignments. 

Not enough time to work with our groups. 

Expectation to work together outside of class is not very realistic. 

Too much time spent on administration. 

More organized presentation of assignments due. 

Not having adequate time for group work. 

Some time at beginning of term was spent just getting to know each other instead of discussing 
article read. 

Technical problems, much wasted time due to this. 

I thmk the frustration of the technical difficulties (bugs) that need to be worked out. 
Not enough time* to go into detail needed. 

Delay in starting due to technical hookups, having hard time hearing folks from other areas. 



Not enough time discussing our readings. I really enjoyed them. Great ideas. 
I need a more clear-solid picture from the first week of what is to be expected of me. I felt like it 
kept changing. 

Organization of assignments and clarity of how the assignments tied in. No feedback on 
assignments. 

For future courses, what would you suggest could be done differently? (e.g., texts, structures, 
organization) 

Clear organization. 

Clarity on what the assignments are, how they fit in. 
Clearer organization. 

Lets stick with our groups now that we've finally got the bugs worked out. However our group has 
several members that came only half the time and let the whole group down by not turning in their 
part of our work. 

Give assignments earlier on. Spend mor^ time on actual class models, etc. 

I would like to see some modeling of teaching techniques' . 

I would like to work with the people from my school as a "work "group. 

Try to get off to a quicker start-I felt like we were rushed at the end of the term. 

Organization • tighter. 

Often seems too unstructured, more lecturing. 

During group discussions about articles, etc. have slaff facilitators at each table moving, guiding and 
making sure discussions are on the topics. Some groups were better than others. 
A different way of off campus to check in. 
Wider tables - more room to spread out. 

Sign to let people know what type of group to be in from the beginning of the class. 
An assignment packet, i.e.. assignment #1, all forms there and date due. 
All reading assignments listed in a packet -- so I can read ahead or catch up. 
More time spent on project development in class. 

Zixplain more details about curriculum design procedures, HAI, Learning History Log, ITER. 
How to make these procedures really work at my class. 
Allow more group work time. 

Give more practical lectures and less informaiional kinds of things. 



Any other comments? 

A lot of work groups assignments but don't have enough time to finish as a group. Need more time 
to finish, clear description about the assignments. 
I will not be taking the r^zss next term. I have really enjoyed it. 

Please spend less class time networking off campus, do that when we get into work groups. 
We often were rushed and imsure about assignments. 

sometimes pairing group work projects with eating did not work well. Perhaps try specific amount 
of time between events for eating. 

Mixed group assignments were difficult if they weren't completed in class because if the group 
members were from different towns it was impossible to get together. 
Totally confused with assignments, can this be clear from the start. 

I felt this course is a long time in coming. I'm so glad there is finally a class to address so many 
concerns and needs of infusing school into unity. 
I've especially enjoyed meeting and working with other teachers. 

I appreciate the instructor/staff interest in the course and that they truly believe in what they are 
teaching, they listen, they are knowledgeable, they seem passionate about what they are teaching. 
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HOPEWELL SPECIAL EDUCATION CENTER 
5799 W. NEW MARKET ROAD 
HILLSBORO, OH 45133 

HOPEWELL INSTRUCTIONAL RESOURCE CENTER 
WORKSHOP EVLAUATION COMPILATION 

NAME OF WORKSHOP: Including Students With Disabilities in the Regular Education Program 
PRESENTOR(S) : Dr. Diane Ferguson, Gwen Meyer, Lisa Jeanchild 
DATE: July 12, 1993 ( 96 Registrants) 

LOCATION: Southern State Community College, Hillsboro, OH ( 27 Evaluations) 



Excellent Good Fair Poor 



Overall quality of this inservice session. 
Interest level and stimulation of session. 
Innovation of ideas presented. 
Effectiveness of i nstructor ( s ) . 
Techniques of presentation. 
COMMENTS: 



10 
10 
10 

1 1 
9 



8 
5 
9 
6 

7 



5 
7 
5 
6 

3 
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k 
3 
k 
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ERIC 



There are some individuals who can present information in such a way that the audience 
learns even if they not wish to do so, Dianne Ferguson is able to do this, I very 
much enjoyed this presentation and I gained alot of .insight, I like the way she uses 
inclusive methods to present information. 

Too much 1 ip service . Stories can be told instead of read to audience. Perhaps this 
workshop was better aligned for those staying for the week. 

Act i ve learning has been proven effective! For those of us who attended only 1 day, 
it has been rather boring just getting an overview of what everyone else will be 
doing this week. 

Active learning needed, less reading of overheads. Please! 

Too much lecture. There needs to be more interaction. It tended to be monotonous, 
I expected more. 

Felt left up in the air. Wanted ideas and suggestions to take back to my school, 

I know lots of good stuff to come, You*ve made us think and wonder, but certainly 
haven't made me feel secure/conf i dent/ 1 n how to do it. 

The way it was presented was boring. 

No new ideas. 

Quite informative, eye-opening, 

I found this workhsop very effective and informative. 
Great i nformat ion, 

I wish I would have known the outline of the week so I could have planned to attend 
a 1 1 week • r 



Diane Ferguson Workshop 

7/12/93 
Page -2- 

COMMENTS (continued) 

We need to spend the time on the philosophy as we did today. The call for "nuts 
and bolts" comes too soon, too often. If we don't have a feel for why we're headed 
where we* re going, we won't know when we get there. 

1 really enjoyed this and it gave me quite a bit of "food for thought" and ideas 
to take back to my GEO preparation program where I deal with many former special 
education students. 

Provided framework for participant responses by assigning specific articles for 
reaction was efficient and a good way to focus discussions. 
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HOPEWELL SPECIAL EDUCATION CENTER 
5799 W. NEW MARKET ROAD 
HILLSBORO, OH k5\'ii 

HOPEWELL INSTRUCTIONAL RESOURCE CENTER 
WORKSHOP EVLAUATION COMPILATION 



( 53 Registrants) 
( 31 Evaluations) 



Exce 1 lent 


Good 


Fair 
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NAME OF WORKSHOP: including Students with Disabilities in the Regular Education Program 
PRESENTOR(S) : Or. Diane Ferguson, Gwen Meyer, Lisa Jeanchild 
DATE: July 12- l6, 1993 ' 
LOCATION: Hillsboro Church of Christ, Hillsboro, OH 



Overall quality of this inservice session. 
Interest level and stimulation of session. 
Innovation of ideas presented. 
Effectiveness of instructor(s) . 
Techniques of presentation. 
COMMENTS: 



the parent discussion. 

I think this workshop was great, getting teachers and parents to lead towards working 
together more cooperatively and towards total inclusion for all students. I got some 
great feedback on new ideas as parents and that I still have options and can move forward 
and go from there. I really appreciate Diane Ferguson for her encouragement to me as 
a parent and the imput from Melissa Smith, Gwen and Lysa. They were all helpful to me. 
I feel overall I felt positive by Friday Afternoon. 

I appreciated Dr. Ferguson not using profanity in her presentations. 1 also enjoyed 
the use of small group discussion. The planning sessions with the imaginary student 
population was a great help also. 

Really valuable, inspirational plus some practical ideas I use in my teaching. 

This inservice gave me a "hint" of what inclusion might be I feel '/^^ 9|,;:^" 
material, that once digested, tn^w be verv useful to me. I'm really glad 1 attended 
this inservice-workshop. 

Excellent, knowledgeable speaker encouraging , helped make me "think" about change. 

Instructor were very helpful and friendly. Copies of materials used were given 
which we could take time to reflect on later. Liked group problem solving. 

I hope we have follow-up. We have lots of ideas now to begin instituting the ideas. 
Persuade administrators that we need time to talk and work together. 

Maybe an outline on writing a proposal? Very good! 

Too much philosophy, need more examples on how to change assessment. 



July 12-16 Workshop 
Dr. Ferguson 

Hillsboro Church of Christ 
Page -2- 



COMMENTS (continued) 

Workshop was not what I expected but was beneficial. I would have liked more emphasis 
to be placed on suggestions for working j_n the classroom with the regular educator. 
Great ideas were given for sharing and collecting information for- student, but 
information was not given on really making it work! 

I truly appreciated the way D. Ferguson avoided the use of profanity in her presentati 
1 received a wealth of info that I hope to incorporate this school year. 

Great information. Overwhelming but exciting. Try to include more teachers in 
theses workshops - others in our district could not attend since it was closed. 

There needs to be an inservice with all teachers. Some of these things are going 
on in our district, but we only hear about them as rumors. I would like to try 
some of these things, but I'm not a leader and don't feel like Mm able to direct 
or lead others. 

1 was very impressed with this workshop! I feel very comfortable going to school 
and accomplishing much - mostly by modeling- but also by forming a work group. 
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Supporting Students in Inclusive Schools 
Summer Institute - Cincinnati, Ohio • July 19-23, 1993 
Schools Projects: University of Oregon 

EVALUATION REPORT 

The participants were asked to respond to seven questions. The summary of their 
responses follows: 

1. List five things you learned during this summer institute which you could use at your 
school/in your professional life. 

School Reform - Understanding of inclusion 

Respondents reported both a better understanding of inclusion and the ability to 
explain inclusion better, their comments included: 

- Inclusion really means school change - not student change 

- Inclusionary schools do not only focus on students with disability but a better 
education for all students 

- / understood better the difference between inclusion, integration and mainstreaming 

- We can reorganize our class/school gradually to incorporate all students - with a 
positive attitude, and support from outside, teachers wilt be able to do it. 

- It's O.K. to be different - recognizing the individuality of students and teachers . 

- concepts from Horace's School^ - articulated through the house mode as an image 
assisted my understanding. 

Strategies 



I 
I 
I 
I 

I 
I 

I 

I The strategies noted as most useful by respondents were: 

I 
I 
I 
I 
I 
I 



- Curriculum planning: Curriculum plarming materials, webbing brainstorming 
teaching plans for mbced ability classrooms. 

- Teaching and/or curriculum strategies and ideas: diversity in cooperative learning 
groups, ideas for working in regular classrooms, information on cross-curricular 
independent projects, ideas about integrated curriculum and its role in inclusion, 
building on students interests. 

- Individually tailored educational planning: logical wc^s to move from integration 
to inclusion - fomts plans etc, LT.KR} (for students in both special and regular 
education), assistance with interviewing students and parents and creating 

^ personalized objectives (HA.L), good ways to organize student information, 
different ways to approach lEP's to make more functional 

- Assistance with time management/paper management systems 

- Assistance with understanding different roles: How my role can help 



^ Siftcr« TJt (1992). Hprmett tdtoot fi^gnmt ^ Amtncmtt ht^ «cAoo<. New Yoric Houfttfo* MiflUa Co. 
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Change/planning 

Respondents reported an improved understanding of the change process and 
assistance with personal and school planning: 

- Understanding: knowledge of the change process, problem solving - sensitivity. 

- Practical experiences: working through a change process. 

- Strategies: for managing planning at a personal level as well as with other staff 
members, strategy map/pathway analysis, ways to approach professional resistance 
to change. 

- Management systems: time-line plarming approach, long range planning supports, 
the systems were very helpful - able to be used for more than one purpose. 

Teaming 

Respondents valued the opportunity to work in teams during the summer institute, 
their increased understanding of the importance of cooperation and teaming to 
their schools and the useful strategies presented: 

- improved faculty communication through seminar work 

- how to go about teaming at school 

- clearer idea of my role in the team 

- information on team teaching 

- how to form a work group and a study group 

Resources 

Respondents found these resources useful: 

• resource bank of information I may need/ information about authors and articles 
that will challenge my thinking 

- readings - validation of good teaching/useful for discussion groups at school 
' information to use in district workshops 

Advocacy 

Respondents found the following advocacy supports useful: 

- Understanding: the importance of advocacy in planrdngfor change. 

- Strategies: how to work with systen\ for the rights of the student 

- Vision/experience: contacts with school districts that actually do inclusion 

Other 

- interaction with the presenters which made information 'real) learning from 
presenters' experiences* 

- awareness of how much I have to leam/realization that I would like to take some 

Sj Rte: EVt29JL: P«r 2: PtiiMcd oo Avpm 2, 1993 
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more classes of my own in communication skills how to change my paradigm - 
about how I see myself in education 

- contacts with other schools 

- how to format an in-service that allows study time 

2. List five things which challenged your thinking 

Respondents noted the challenge of going back and using what they learned and 
challenges experienced through the readings (and thinking), the program tasks and 
the discussions. They conmiented in detail on challenges around: 

School Reform - Understanding of inclusion 

- understanding inclusion as different from integration and/or mainstreaming 

- the concept of re-designing the educational system 

• the understanding that all the kids can be served in the same classroom^ recognizing 
types of opportunities for students with disabilities 

- the understanding that the community must include all people - we aren't helping 
when we isolate because it seems better for others. 

• / now believe that inclusion can really work with time effort and cooperation 
' understanding of the impact of segregation - velcro kids 

Curriculum teaching/learning 

- ways to teach and plan lessons appropriate for all students, brainstorming lesson 
plan document, webbing for curriculum design , cross curriculum teaching, 
cooperative learning, integrated curriculum 

- honing in on student's differences and letting students explore more fully then areas 
of interest. 

- team teaching 

• Assessment/grading/evaluation: changing the components/standards for all 
students, that grading can be different and that's OK - learning is what counts, 
methods of evaluation 

Change 

• Understanding/strategies: change and it's implementation/attitude change, 
mapping activities, how to work more effectively with resistant people, ways to work 
with/around administrative issues, ways in which to open teachers thinking about 

c inclusion 

• Practice: action planning for an inclusive program for our school durinr' the 
summer institute 

Teaming/organization 

- Roles: of staff and how everyone takes on a cooperative and collaborative role, 
general and special educators fears and responsibilities, (as a special educator) how 
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to maintain equality with the regular classroom teacher. 

- How to: interactive work/study groups, the faculty climate activity, fitting into the 
staff at a social level 

- Organization: what is and is/not important in relation to ones's time/time 
management, scheduling, 

3. List five things you would change if you were part of the planning team 

Respondents were happy with the organization and liked flexibility of agenda in 
response to group needs and interests. They made specific recommendation about: 

Organization/design 

Participation: Find a way to get more schools to send complete teams so that 
discussion and growth can occur (Administration and regular education teachers 
especially); Have workshop title delete Special Education so that general education 
teachers will be more interested, 

- Preparation: send more reading out earlier to allow people time to digest 
information. 

Grouping: provide more opportunity to mix with people from other schools and 
hear from other team members - all week in one group is limiting. 

- Activities: make the task clearer to the groups, less reading of research articles and 
"intimidating" paper-work, provide table of contents/page numbers for handouts 

Content 



- plan for follow-up 

- make clearer the connections between units/days 
' do less more thoroughly 

- give more concrete strategies and real examples, work with real school examples 
rather than School books 

- include more about other than teacher roles eg teacher assistants, parents, family 
and community support people, 

4. The most important thing about this workshop for me was 

Many respondents valued the presentation of an enormous quantity of information 
in a comfortable way. What was most important to them included:: 



•Personal reflection 



thinking and reflecting on myself - in relation to my students 
reading about Rick and Nora 

encouragement to keep moving forward - we can still make a difference even 
though we cannot do it alL 



School Reform - Understanding of inclusion 
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- realizing the difference between integration and inclusion 

- knowing that inclusion is not just an overnight concept and that it not only involves 
schools but the communities we all live in 

Teaching 

- it changed/improved my understanding of teaching 

- the importance of cooperative learning 

- ideas for dealing with diversity 

- the system for curriculum design and the LT.E.R 

Practical examples/strategies 

• on making inclusion happen 

- seeing how others are doing it /workable processes 

- streamlining record keeping 

Teaming 

• talking to others and sharing information 

• the collaboration among team members - bonding, sharing, discussing important 
issues, plarming for next year 

- acknowledging the fact that the special education teacher and I will have to develop 
a joint working relationship with other teachers in the building 

Planning/change 

- the opportunity to plan and work through a specific situation in our building/district 
during the summer institute 

• strategies (and forms) for planning change 

- the understanding that change is built on small steps - 2 

- wonderful to see the change in people's attitude in our groups as the week 
proceeded 

Advocacy: better ways to advocate for students 

5. 77m? most dijficult thing about this workshop for me was..^ 

The challenge of putting a new vision in practice i.e. 
• 

- picturing exactly how inclusion is going to work in the secondary classroom 

- not having a hiowledge of the technical aspects of special education and translating 
the experience to general education 

- Accepting that it can't happen tomorrow 

- learning and talking about great ideas which will be very difficult to implement in 
our situation 
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Team/group composition 

- not having more general education teachers from our building here to work with us, 
not having a complete team so we could move along together 

- wanting to meet others as well as work in our own team 

- as a parent feeling it difficult to participate in my team 

Reflection on previous teaching experience 

- to look back on the things I did as a teacher - / was proactive for my students yet 
in today *s sense I was really taking a segregated approach to inclusion 

- trying to see past my experience to see how things could work - struggling with the 
idea shifting from Afunctional education' and finding relevance in some high school 
subjects 

Other 

- feeling overwhelmed/ information overload 

- listening to things that only apply to teachers 

- long lectures (even though the content was good) - the instructor was good at 
keeping us moving 

- responding to evaluation requests before the topics of the day were mulled over and 
processed 

- understanding some of the dialogue on school reform, disabilities and school laws, 
digesting information quickly enough to use it in work time 

- readings (some) 

' staying focused after 2.30 

6, My foUow-up plan for the institute will include 

In the main follow-up plans focused on putting the institute learning into action, the 
examples which respondents most often noted were: 

Teaching 

- implementing teaching strategies 

- using information to help me/us while integrating students 

- preparing documents as suggested, using LT.E.R 

JPIanning/change 

• informing principal/team/faculty, trying to improve faculty members attitude 
towards inclusion 

- implementing planning strategies, working with the inclusion team to set up a 
working model for the school year 

- collaboration with more staff/working with team approach, work groups 
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Advocacy/community education 

- to continue to advocate for change/inclusion in all area:;, 

• to try to develop a parent education program on the general principles of inclusion 

- encouraging natural inclusion to the school districts I work with. 

Personal Growth 

• set aside some specific time for reflecting on what I gained with the teammate who 
was here to develop the information strategies for my own class, study group 

7. / would like further information on 

Many respondents hoped for follow-up to the summer institute. Specific suggestions 
included: 

School Reform - Understanding of inclusion 

- information on how school reform in Oregon is going/how it works in other 
communities. 

Further educational opportunities 

- any further workshops/institutes in the area 

- possible workshop with a more complete team from our building where we work 
through the change process that the team identify 's as important. 

Change 

V^ays to help educators to do this slowly but steadily 
' advocacy agenda development 

• management strategies 

Curriculum/ teaching and learning 

• more strategies re high school curriculum, integrated curriculum - more practical 
examples, cooperative learning 

- role of teacher assistants 

/Continuing education 

- what happens after school - vocational inclusion^ continuing education id+ years, 
agents for students with disabilities • how to plan for it • make it a viable option. 
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Summary of Teacher Work Group Reports 
BCC Class 18 May 1993 



1. Group Life and Dynamics 

Describe the life and dynamics of your group. What were the most positive aspects? What were the issues 
you faced? Do you have any recommendations,? 

1 . 1 Reasons for fonnation 

- develop a definition of supported education and promote consistency through the county 
" share professional information and experience 

to discuss ideas and procedures learned in the class, try to implement them and debrief* 
problem solve about them 

- to discuss issues of restructuring/inclusion 

" to work together to develop and implement an inclusive physical education project 
" to discuss issues for self-<:ontained teachers and classroom across district 

1.2 Membership 

* 2 specialists (about to add site-based people) 

- class members + other site based people (x2) 

- 5 /3 class members from one site (x2) 

- site based and district specialists plus others as needed (class teachers, principal) 

- 13 self*<:ontained class teachers 

1 . 3 Positive aspects 

/ 

- get together and discussing how programs can/will work in the district given the location size 
and make-up 

- our shared vision - real inclusion as a given 

- group works well - like minded on issues but with varied perspectives , ideas, r .Ihods, ways 
(x2) 

- iuvolvement of principal 

- contribution of a range of people to project 

- inq)lementatioa of inclusive education project 

1.4 XLnowledge of others in building about groop 

* (small school) almost all pc. pie are aware of the group. Some teachers and educational 
assistants are more interested and involved in what the group is doing - administrators are 
supportive. 

* most people in building don't know we exist 

1.5 Frequency of meetings 

- on the way to class in the van (x2) 

* to prepare for class * as needed 

- (informal group) as needed - typically 2/3 times a month 

- monthly 
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- weekly Aii-weekly as need by project (larger group approx once per term) 

- weekly for two months 

1.6 Supports provided 

- liaison from STP - shared in meetings (x2) 

1.7 Issues/barriers 

- isolation - too narrow focus of membership 

- ' time for meetings (other than travelling to and from class in van) - teachers are on several 
committees as well as lEP meetings etc. 

- fear of inclusion, unwillingness to change 
igwrance/non-recognition by site of group 

- administration said membership was voluntary but insisted on attendance by teachers (district 
group of self-contained teacher) 

- developed a good list of issues but staff cuts were made before group could tackle them. 

Likelihood of group continuing into next year 

- dependent on many factors - school reform, teacher and staff cut-backs - it is hoped that 
individual teachers will continue with ideas in their classrooms 

- many teachers in group have lost positions 

Recommendation 

- decrease isolation by broadening membership to include others with responsibility in the area 
2. Purpose of the group 

Describe purpose of the group. What impact did the purpose have on the life and action of the group? 

2.1 Purpose 

* to discuss /debrief/hash over and implement ideas from class (x2) 

* we didn*t define our purpose 

* to achieve consistency in supported educatira throughout the district * highlight differmces and 
similarities in working experience 

* working to ynaint^m all kids with disability in age-appropriate nei^borfaood school (even if in 
self-contained classroom) 

2.2 Hot topics 

- organization and focus when working with individual students 

* how to inclusion 

" how to achieve success with lower functioning students 

* how to get teachers to include students 

- using forms to improve IEP*s (HAI-D, ITER etc) 
<• how to bring about change/restructuring 

* as consultant dealing with resistant teachers 

- isolation as a consultant • not a member of any staff group 
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- ways to get our message across to teachers 

- specific problems in working with individual students eg behavior problems 

- supported education - how the theory really works in the real setting 

- making supported education really happen 

- differences/similarities in buildings, staff relations 

2.3 Focus 

- how common themes worked for/affected individuals 

- individual or common as needed 

3. Group acGomplishnients 

describe the cccomplishments of your group, what were the most positive aspeas? what were the issues 
you faced? V/hat would have made your group more successful? Do you have any recommendations? 

3. 1 Impact on studeats 

- HAI-D seems to be of great use for high schools 

- selected students benefited due to more focus, better knowledge base etc. 

- most of the; students who were sent out of the district ^ip to 2 years ago are now back in the 
district 

- better support because of more interaction between special ed and classroom teachers 

- formation of workgroups in class with mixed groups of students - made group notebooks in 
subject area 

3.2 Impact on classrooms 

- development of full inclusion model within classroom 

3.3 Impact for sUff 

- ITER useful for helping Educational assistants focus and follow a logical sequence.X 

- we have done a lot of educating, informing staff 

- finding parallels of purpose and strategy across teachers and specialties eg different disabilities 

3.4 Impact for Work G&^'>up members 

sharing of ideas 
* learning from each other 
" mutual support 

3.5 Impact for sites 

- administration supporting group to attend class results in new information coming back into 
school 

3.6 Impact for parents 

- some parents benefitted through more involvement, open communication 
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Impact for district 



- a Supported Education Grant - district wide - to teach about and help in-service about inclusion 

- a program for all-day meeting describing supported education philosophy and model for 
building staff 

" taking infonnation/modules back to district and implementing 
3.8 Issaes 

- we may scare people - we want change and soon 

- time and geographical constraints 

4. Sammmry 

4. 1 Most significant achievements 

- larger knowledge base 

- more focxissed teaching, planning, guiding others 

- successful inclusion of one student and near successful inclusion of another 

- understanding and acceptance of inclusion 

- collaboration occurred 

- toilet training strategy woriced 

- specialist all working together (Ph Ed, TAG, Sp Ed etc) 

- preparatiim and implementation of a softball unit 

- sharing information with colleagues in district 

- learning and implementing new information 

" closing a classroom for orthopedically impaired kids who moved to classes with age-peers (still 
spec ed) 

- improved curriculum options for students 

4.2 Things we liked best 

- HAI-D at High School level 

- ITER - parts of it 

- time to meet, discus, brainstorm, resolve or work towards resolution of issues, frustrations 

- seeking kids accepted and included and succeeding 

- personal support 

- being innovative 

« kids getting a say too 

- our fellow team members 

- comparing notes 

- meeting at restaurant before school and having permission to be a litde late 

- finding out that the group of teachers agreed on significant issues anc* options 

4.3 Issues or bairiers 

- achieving better true inclusion for more students 

" how to be successful in inclusion with very low functioning students 

- time (x4) 

- achieving similar agendas 
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- ignorance and fear 

- met in the office and were continually interrupted 

- working in isolation 

- geograq)hical constraints/being in different schools/towns 

- work schedules 

- availability of some specialists 
starting with 2 classes - not all 

" different models already in place 

- we did not deal with inclusion - not a clue of how to provide for needs other than in self- 
contained classroom 

4.4 It might have worked better if.... 

- more regular class teachers were involved (2) 

" common agendas were established for each group 

- we met more fomuQly (a group which described itself as informal 

- we had got the kids active first 

- our class was on a different day so that we coul^ meet some time differently during the week 

- we were more goal oriented - During winter term our workgroup had a goal to work towards 
(i.e. Science Curriculum). We were more effeaive when we had a specific goal to work 
towards 

- everyone hadn't been fired 

- we had the $ for the options we wanted 

- meetings were not so formal 
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1992 Oregon Summer Institute 
Evaluation 



Monday AM 

1. What did you like the most? 

• the way people's examples were encouraged when biiilding definitions for integration, 

mainstreaming^ inclusion 

- illustrations were helpful, also small group disojissions 

- the interaction of the group was very helpful 

- group activities 

- liked discussion of inclusion and membership 

- clarification of purpose and definitions was helpful as a starting point. 

- it was interesting to find the similar themes 

- the openness - opportunities to share 

- definitions 

- discussions, personal stories 

- videos 

- videos, discussions 

- good examples 

- discussions about mainstreaming, integration and inclusion 

* all topics were great 

- run down on history to terms 

- history of terms - definition clarification 

- presentation! I like her "politics" and references 

- discussion of meaning and history of terms 
video tapes 

- discussion in groups - research and history of this topic and definitions 

- discus^on on the 2 basic National Reform agendas 

- videos - discussion in small groups 



2. What did you like the least? 

- although I liked the videos, a bit more clarification prior to viewing them would be helpful You 

all are so familiar with them, but I needed to be able to "see" more to get their benefit 

- trying to come up with theme words 

- \ideos - not all were well framed 
- 1 liked aU of it 

• not enough questions being answered too much lecturing - history 

• sdl the philosophy 

• lecture 

- tr^ng to guess the intent 

• the amount of time devoted to lecture 

• could have taken less time (maybe we should have already read the info in the notebook) 

• the ^ideo tape portions, to me, seem too short to reaUy know what is happening in the situation 

• video lessons were so short I wasn't sure what to watch for 

3. What would you like us to do differently? 

• more interactions, more activity on our part. ^ 

• tell us directly what the point is, less "brainstorming" 

• let people share more 

• more concrete examples 

• give us strate^es on how to practically integrate kids 



• big screen tv 

- shorten the class fumble time to arrive at the conclusions you wll tell us 

- it's ok so far 

• nothing 

4 How useful were the activities/content to your situation? M= 4.05 

5, How clear was the content to you? M= 4,4 



Monday PM 

1. What did you like the most? 

- working of stories to reflect levels or stages of inclusion concept 

- illustrations 

- examples/discussions 

- reinforced personal experience as common to groups and started to look at solutions 

- examples of what causes bubble phenomenon 

- the stories and videos 

- definition of teaching and learning 

- videos, discussion, problems being brought up - learning/teaching styles 

- the summary of today's activities and a preview of tomorrow 

- mismatched practices 

- talking of origins of educational thoughts and methods 

- ideas of teaching, learning, and membership 

• videos and discussion afterward 

- the small group discussions 

- 1 liked being dismissed between 3 & 3:30 

2. What did you like the least? 

- when we were in a large discussion and the topic was suddenly changed 

- too long sitting - more activities needed 

- last 1/2 hour of hard seat 

- reading articles with very small print for homework 

- too much philosophizing - rehash of info 

- reading aloud what is written in the packet (i.e^ definitions of teaching) 

- too many negative examples — not enough positive examples of effective practices 

- the entire day mvolved us sitting and listening to an awful lot and not being actively involved 

3. What would you do differently? 

• more examples of what to do correctly - examples of effective practices being used 

• put pockets on front and back covers to put handouts into. 

• please gjive us answers as to how to include kids« We .eed techniques, ideas, how it works, how 

work mth "regular" staff 

• discuss more about mismatched practices, examples 

4 How useful were the activities/content to your situation? M= 4«3 

5. How clear was the content to you? M= 4*35 



What i¥0uld you like us to do differently tomorrow? 

More up and moving around activities. If it doesn't fit the less than 5 minutes of aerobics or something. I 
was half asleep though the content was good. Thank goodness this place is air conditioned. 

Practical solutions 

Less lecture, more interactions between partidpants* We need to be more actively involved 
I prefer to listen to the presenters - figure that I am here to learn what you know. 
Give concrete ideas 

Have small group discussion groups of what we learned at end (say 1/2 hour) for closure 
Same as today 

What would you like us to follow up on between now and the end of the week? 
Copies of the list of 6 areas/definitions of teaching - Elliot Eisner? 
What is 35-65? 

More about how kids perceive membership - examples of one boy running in different directions than entire 
rest of school - is that important? Don't they accept a lot more than we sometimes ^ve them credit for? 

Make sure we talk just as much about secondary as elementary applications. 

I would like some answers to some of the questions we're bringmg up (i.e^ if the class was working on 
double-dipt addition and the "mduded* students could count to five only. Why should they work on double 
digjt addition when they don*t have the pre-requisite skills? Shouldn't they be doing math at their level? Or 
were you just suggesting a different type of classroom arrangement. 

It would be nice to hear from everyone on how close they feel their class, school, district is to "inclusion." 
Maybe a "best case" story and "worst case" story from each person. 

What to do mtii students that are so severe, low-functioning that they are not aware of what is going on 
around them. 

I am really interested in discussing curricula, lEPs, and what really works. 

I like the idea that you will be using these terms throughout the rest of the week in order to give more 
conaete ideas* 

Want details of how to train assistants, collaborate with other teachers, schedules, get sp.ed kids to pay 
attention to dass presentation of regular teacher, curriculum adjustments, how to in inclusion settings. 

Discuss memberships/inclusion at high school leveL How to get other teachers to be wiling to work mth 
our "special" kids. How does the community activity-based (high school) program fit into inclusion* 

Keep swinging back to why some move is a good strategy for inclusion. 
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Tuesday AM 

L Vfh'it did you like the most? 

- lively aad quick-paced 

• whole-group discussion was really great 

- analymig school faculties 

- gives starting place for thinking about changes 
. discussions on readings 

- discussion of adaptations to curriculum 

- hearing problems/solutions of problems in others school settings 

- discussions, video, "What do you think/feel about this?" 

• discussion of problems and how to solve them 

2. What did you like the least? 

• this was somewhat redundant to me 

• lecture and looking at overhead pages that are the same as La the book 

- feel a little overloaded Many new ways of thinking to absorb, 

• took a long time - could have made the point more quickly 

- wc still are d an dng around the *'how to** issues including children in the regular classroom 
What would you like us to do differently? 

- important issues are put off until "tomorrow" quite often 

- it was good as it was 

- more time on adaptations less on analyzing faculty climate 

- more sharing/ exchanging 

- would like to hear from other STP members more frequently. They seem to have some good 

ideas. 

4 How useful were the activities/content to your situation? M= 3.67 

5* How clear was the content to you? M= 4.5 



Tuesday PM 

1. What did you like the most? 

• trying to deal with curricular issues was good but it still isn't clear 

- lecture as to what good, ideal practices should be 

• discussion with groups and listening to the various conclusions 

• contemplating a new way to account for progress. The acti^ty-based assessment 

- activity on adapting curriculum 

• small group discussion and follow-up 

• discussion 

- concrete ideas for integrating students discussion 

• discussion of acti^aty-based instruction 

• situation S wc started talking about what \ b^ed to know 



What did you like the least? 



• not Finishing situation S 

• philosophizing and ''fantasizing** need concrete answers 

- being sleepy 

- 1 didn't care for small-group session time • we were confusei Perhaps we were too tired 

- some people were getting too bogged down with specifics 

- came up vnth problems didn't come up with strate^es 

3. What would you like us to do differently? 

- we need more time to learn &om each other 

- just tell us what we should do and give us conaete examples 

- spell out an alternative to the traditional I£P. I can't guess after a number of hours 

- video showmg curriculum adaptation strategjies at work 

- change the picture so people understand it's brainstorming - not concrete answers 

• answer questions. Dropped the ball on Situation S 

4 How useful were the activities/content to your situation? M= 3.75 

5. How clear was the content to you? 3.83 



What would you like us to do differently tomorrow? 

More lectures fror i the presenters, more examples of places v^ere inclusion is working successfully. 

Continue to discuss concrete examples of how to integrate, support students, and curriculum ideas - 
especially for low level, non verbal, multihandicapped kids. 

What would you like us to follow up on between now and the end of the week? 
Enjoyed presentation! 

How do we integrate low level kids vnth severe disabilities. 

How to make inclusion work for difficult students and how to convmce ''integration - consultant types" that 
all students should not always be in all classes in all situations at all times. There are too many "throw out 
the baby vnth the bathwater" types out there. 
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Evaluation 

I Wednesday AM 

_ 1. What did you like the most? 

I 
I 
I 

I 2. What did you like the least? 

I 
I 
I 
I 
I 

I 2. What did you like the least? 

I- maybe we should have done a sample support plan together. 
« maybe adding a quick description of the students for support plan would have helped 

3. What would you like us to do differently? 

4 How useful were the activities/content to your situation? M= 433 

S. How clear was the content to you? M= 4.67 
What would you like us to do differently tomorrow? 
Deal more specifically with coop, teaching/learning partial participation. 
What would you like us to follow up on between now and the end of the week? 



I 
I 
I 
I 



liked teacher interview form and form for finding out what is happening in inclusion settings 
very helpful, organized way to look at it 

- the way inclusion was put into a classroom content with snapshot check 

- support plan appruich 

- info on lEP development 

- small group discussions, good problem solving 

" today was useful! lots of good ideas and information 

- balancing act video and discussion of articles 



3. What would you like us to do differently? 

4 How useful were the activities/content to your situation? M= 432 

5. How clear was the content to you? M= 4.67 
Wednesday PM 

1. What did you like the most? 

- liked intent of writing inclusion into situations but wasn't satisfied with what happened 
« working with groups on support plans and challenging behavior 

- small groups 

« last groups really targeted issues of concern, like the idea of the support plan and mini lEP 

- like group discussion late pm - actually would have liked to have been part of 2 groups 



^ Q ** appreciated the movement in the pm and small groups wath chance for more interaction 

ERJC ! cjO 



1992 Oregon Summer Institute 
Evaluation 



Thursday AM 

1. What did you like the most? 

- circling back to use vocab. of memberships, inclusion, spcdfic troubleshooting and strate^es 

- the explanations provided for the terms 

- the themes of the articles were thought provoking and make you want to try it, I felt like I saw 

escamples of the ideas in the way this class was conducted I also liked using the forms and 
listening t the way other people would solve the various situations. 

- using supportive forms 

- showing how to use forms and their usefulness - practice using forms 

- liked discussion of the 3 forms, figuring out what was happening in different classrooms without 

being there. Good way to gam familiarity with the forms and information to be gotten from 
them. 

- videos ana situation discussion 

2. What did you like the least? 

- too many breaks, didn't start on time 



3. What would you like us to do differently? 

4 Hovir useful were the activities/content to your situation? M= 4.S 

5. How clear was the content to you? M= 433 
Thursday PM 

1. What did you like the most? 

• lots of knowledge presented 

- interesting topics on the questions. Useful starting point on working with grownups. 

• problem solving has been very helpful 

• answering yellow stickee questions was very informative 

- group exchange of problems 

• need to encourage viewers of video tapes to say all the good things they see first. 

2. What did you like the least? 

• there's still one or two people who could use a 1-1 session rather than monopolizing the group 

with their private and personal concerns and questions 

• non productive small group activities — well intended but not quality 

3. What would you like us to do differently? 

• Maybe "cut off* those "monopolizers" of the agenda - Vm not sure how though. I get tired of 

hearing them rattle on and on and Vm not sure they know any more than I do. 



4 How useftil were the activities/content to your situation? M= 4.4 

8.1 



5* How clear was the content to you? M= 425 
What would you like us to do differently tomorrow? 

Maybe talk to the "monopolizers** va private and find out v/hat their agenda is. 
Just put everything together 

Individual discussion groups related to our problems were interesting 

What would you like us to follow up on between now and the end of the week? 

Everything so far which has been presented has een great! 



1992 Oregon Summer Institute 
Evaluation 



Friday AM 

1. What did you like the most? 

• completion of situation 

• sharing of forms 

- open discussions 

- fini<ftimg up situations 

• the problem solving sessions have been great 

- getting together with two other teachers to brainstorm what we will do now 

- work in small groups to discuss issues and make plans 

- three strategies and tune to apply 

- activity and discussion 

- talking in small groups 
. discussion 

2. What did you like the least? 

- too many breaks/down time 

- lectures 

- working with the long form 

- Duckworth was hard for me 

- nothing 

- lecture 

- not enough focus on really complicated kids also family issues (I don't think there ever could be) 

- way too much "downtime** 

3. What would you like us to do differently? 

- too many breaks/downtime 

- how about tr^ng to put into practice more often principles of teaching you are teaching - get 

more involvement 

- nothing, really enjoyed the day 

- more discussion and examples, even videos 

4 How useful were the activities/content to your situation? M= 4«27 

5. How clear was the content to you? M= 4J2 



1992 Oregon Summer Institute 
Evaluation 



Overall 

Good week! Thanks for stimulating our thinking, Ym sure September will find many 
new ideas being used in our schools. Your staff is SPECIAL! A great team! 

I enjoyed having so many resources and informed people available to give info, and 
bounce ideas off on. Even the lunches and breaks were learning experiences. 

The whole workshop was very useful. It got my mind going; got me excited about the 
changes, and validated for me that Fm moving in the right direction! Thank-You. 

New ideas-new perspectives. Liked small discussion groups. Sharing of sources-good. 
Exchange of ideas- What others are doing. Thank you for a great week-Continue with 
your innovative ideas/planning. 

I am interested in any information on teacher work groups during the year. 

This class has been beneficial to me in broadening my ideas of inclusion to include the 
severely handicapped. 

I feel I have a good basis on "membership" that I will share with my staff. I have big 
expectations of change. 

It was very eye-opening! Thanks for putting this on for all of us. 

A lot of the discussions were really good. I liked breaking up into small groups. The 
videos are too short and unclear as to purpose. Please vary your daily form next time. 
It's difficult to fill out the same form everyday. 

[I liked most] talking in small groups with colleagues. 

Are there any trainings or workshops being offered in the area of transition of ESS 
curriculum? 



1992 Ohio Summer Institute 
Evaluation Results 



1. What did you like the most? 

-The different perspectives provided by the presenter on the various definitions, 
-Discussing what each mean. 

-You gave us opportunity to •'Brainstorm" that got us all variety, 
-To finally know what inclusion means- 

-Great presentation, -Questions-comments from teachers very valuable. 
-New thoughts and insights, challenging old views. 
-The videos and overheads sere useful. 

-Breaking up for group discussions is always helpful to me; It was very helpful for me to 
get more "focused" with a clearer understanding of purpose and theme content. 
-I enjoyed the stories of students. 

-Dr. Ferguson speaking clearly and realistically about real-life situation. Open minded 
doesn't have all the answers "down pat" per formula. 
-Information on the "historical" aspect of mainstreaming/inclusion. 
-Getting a base of definitions and comparing definitions. 

-Contrast between or definitions and original definitions-new perspective on norm being 
"maximum diversity" 

-Explanations were on a level I could understand. 
-Historical background 

-I have a much greater understanding of the differences between inclusion and 
integration. 

-Hearing everyones different ideas/definitions of terms, 
-It was all OK. 

-Pattern of interaction and presentation-style of letting us give ideas,-then sharing the 
"bigger" picvure, 

-Hearing other people's thoughts 
-Definition of terms 

•The discussion time of the definitions and the different points of view. 
-Presenters were clear in purpose. Let to participate, great content. 
-Concepts expressed via lecture and video tapes. 
-Qarification of "labels" a good starting point 
-Discussion 

-I enjoyed the victims so one could actually see what was happening 

-The idea of membership and viewing the videos. 

-Video, question/comments 

-Examples/videos 

-Good examples 

-Again examples of membership was helpful for my own perspective. 

•The pennission to accept all individuals as valuable and contributing regardless of 

severity of handicap, 

-Examples of "membership" in actionu 



-Video example 

-Membership concept, importance of allowing each individual (students & adults) to 
create their own stories regarding the handicapped individual* 
-personal examples. 

-I particularly liked finding ways to make special students a part of the group. 

-The stories were interesting and thought provoking. 

-tape 

-Real life examples of membership-videos; overall philosophy-Nice balance of large 
group interaction. 

-I like the concept of membership rather than continuing to try to define 
Integration/Inclusion. 

-The discussion on membership and the ideas it generated. 



2. What did you like the least. 
-The quantity of videos-too many. 

-Some of the video tapes weren't clear about what we were supposed to be looking for. 
-I enjoyed the videos so one could actually see what was happening. 
-Cold room 

-Some videos were hard to see and or hear. 
-Gabby people who try to debate you. 
-Maybe too many [videos] 

-Notebook not organized/indexed in manner that I can easily use it-refer to stuff, etc. 
-Need longer video time sample of a situation. 
-TV video. Difficult to see impossible to hear. 
-Nothing 

-The hard folding chair! 

-It was a little drawn out and discussed too long. 

-Room temp. 

-The Sp Ed history lesson 

-The video clips were too short to get a good overview of the settings and interaction, 

-Hard to hear. I thought "EHA" was Tiaget" for a while. 

-lists of others definitions! 

-Perhaps Iqq much time spent on defining. 



3. What would you like us to do differently? 

-Fm really enjoying and getting a ]Qi out of this. 
•Get more con[]fortable chairs, if possible. 
-Discuss more kids-situations. 
•More detailed videos and stories. 

-Number pages of notebook etc and tell me to refer to pages and for this or that when 
appropriate. 



-Format was OK. 

-Speak louder. Hard to hear. 

-Eliminate video. Describe scene and talk about it. 

-K stores and or videos used, additional info is need to allow sufficient understanding ie. 

reactions of peers in situation. 

-Nothing 

-Nothing 

-More small group breakdown 

-The room was not well lit, more light. 

-Adjust please![room temp.] 

-More indepth video clips. 

-Get a microphone- a room that is smaller. 



4. How useful were the activities/content to your situation. 

Average on a scale of 1 to 5: 5 being Useful, 1 being Waste of Time 
•438 

5. How clear was the content to you. 

Average on a scale of 1 to 5: 5 being Useful, 1 being Waste of Time 
•4.53 

What would you like us to do differently tomorrow? 

-How to modify curriculum for kids with certain disabilities ex: LD, HI, MR/DD. 
-Get different chairs! 
-More strategy, ideas 

-I would like more personal situation stories and have the group collaborate to better 
these situations concerning inclusion, integration etc. 

-Fve been doing this over 14 years and Dr. F. says more to me, and at my level than 

anyone Fve ever heard. 

-••Real life" examples and situations. 

-Change room if possible. 

-I don't like the room. The lights give lots of shadows. 
-Seemed a good balance. 

What would you like us to follow up on between now and the end of the week? 

-Interest in seeing tomorrow how as a teacher with the norm diversified Vorks** 
-Really can't answer- spent my time reflecting absorbing, etc. Nice fruit for snack!! 
facilities-Oh well- Very exciting context 

-Curriculum, How do we get out of MRDD program as far as being so segregated. 



-It seems that examples of inclusion pertain to severe disabilities... do you have any 
students with mildler handicaps? How do you deal with accountability (that awful word) 
and with functional daily living, career education development? 
-More specifics. I realize it varied and still in planning, 

-Need to know how to prepare our students to be included or integrated into public 
school. 

-Fm hoping for more clarification of curriculum. We are considering changing ours this 
fall. 

-Reality of cost and practice. 

-Explain more clearly the bases on which an expanded •*NORM" can be picked up an 
used by Special Ed people in planning purposes/outcomes of Education process. 




"HOW TO MOVE FROM A 'STUMF TO A 
'PLUS' WITHOUT GOING 'BALUSTIC" 
Oregon PreConference Workshop Evaluation Results 
February 4, 1993 

I. Workshop Process/Activities 



a. 


Workshop Organization 


Poor-0 


Ok-9 Excellent-23 


b. 


Presentation Style 


Poor-0 


Ok-15 ExceUent-16 


c. 


Activities 


Poor-1 


Ok-11 Excellent- 18 


d. 


Responsiveness to Questions 


Poor-0 


Ok-8 Excellent-22 



11. Workshop Content 

a. Clarity of the Content Poor-0 Ok-8 Excellent-23 

b. Usefulness of the activities/content to your situation 

Poor-0 Ok-13 Excellent-19 



in. In general: 

a. What did you like most? 

-The panel of teachers 
-2:00-3:00 Sharing 

-Mix of participants and range of experience 
-The open discussions 
-Small group time 

-Discussion with Gwen and Ginevra 

•Basic information about programs that are working 

-Teacher presentations 

-Sharing concern with others 

•I found it worth while. The break out groups with peers of discussioa 

-Good to talk with other folks from other schools and districts and hear how the/ 

addressing inclusion. 

•Views of other districts 

-Discussions 

-Real life stories 

-The overall emphasis on problem solving, finding workable solutions 

-High quality of presentations 

•The opportunity to ask questions and the sharing. 



-Variety of preparation, formats 

-Ron Guyer's presentation, treats, afternoon session. 

-Small group time 

-Groups 

-Talking with others 
-Variety of professionals 
-Question/answer format 

-I liked meeting in small groups so that ideas could be exchanged and teacher panel 

-Teacher/question time 

-Question and answer session and video 

-Hearing how schools set up programs what worked and didn't work 
-Overall concept of infusion 

-The ability to work with Ron Guyer in the small group 

m. In general: 

a. What did you like least? 

-Studio B-panel was hard to see and hear. 
-No microphone 

-Room was stu^-hard to hear in back, 

-The conmient about going into "real estate" if you do not agree with this process. 
-The movie 
-The movie 
-Hard to see 

-Not being able to express concerns about students best interest. 
-There are no right answers. 

-Some of the discussions became "unrealistic" which created frustration. 

-Stuffy room, poor acoustics 

-Not enough time 

-Room-space 

-Facility 

-The room-The video 
-Video-hard to see and hear 
-Video 

-The video was hard to follow 

-The length of some of the administraiors presentations 

-I was sent a letter stating there would be noon-hour presentation-I was disappointed to 
have 1 hr. 15 minutes open. 

-Being video taped. Small room- difficult to hear and see what was going on. 
-Rooms-need a larger one 

-Somewhat rtasleading "publicity"-thought it was for mildly handicapped. 
-More directed to Elementary level. 



IIL In general: 

c. What could we do differently next time? 

-The physical set up of the room was not great for panel discussions* Also, we could 
have divided into elementary /secondary groups with teacher panel 
-Microphone-better facility (ie* discussions for panel) or break into small groups earlier 
for more indepth roimdtable discussions with various foci. 
-More group work. 

-Microphones-different room configuration* 

-I need more information about this process in relation to lEP's* 

-Not show the movie. 

-Have quotes from verbal students about how they feel being included. 
-2nd half a little shorter-maybe have 2 different groups-more contact with new people. 
The extended time slipped into the same ol (I can't...) session. 
-Keep up the good job-Appreciate support and interest during change process. 
-Other video? Thank you for making someone who is venturing out of their "area" 
feel that its ok to participate in such a dynamic group. 

-Larger room, raised platform for panel/presenters, microphone, better ventilation. 
-Seating with tables 
-Bettei facility 

-Start the afternoon session on time. 

-Perhaps a larger room. 

-Have a more comfortable room. 

-More "recipes", be more clear in advertising that the main conference is inclusion for 
students with multiple handicaps. 

-Extended question/answer time to allow for more individual stories. 

-I enjoyed this workshop- 1 know that Fm not a failure because inclusion isn't "working" 

yet in my school-It takes time! 

-More direction for small group discussions 

-Perhaps more time for mild handicap ie LD, etc. 




Attaelimeiit 3: 

Information System Tools 



Three Versions of the Teacher Work 
Group Questionnaire: 

1994 
1993 
1992 
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TWG Project: Teachers Working Together ■ Survey: Spring 1994 

Section 1: Educators 



Please write your initials, social security 0. and check your 
State in the boxes on the right. This will help us maxch 
your response to your previous survey responses. 



We would lika to know about who you ars and your professional experience: 



Please check \. 



SURVEY RUM6£R 


1. Oregon 






2. 


Ohio 




::lftflttS...- 




3. 


Idaho 








4. 


Washington 








5. 


Other 





1. Tell us about your previous rolefs (up to 4) 



Wflte C9dt number o< roldf$ 
which h9%t inaihes 
yoijf previous rolejs Ifrom 
rolt ctidt Aumbtr list * 
belowt 


froiff IMnri to (MW 


tt stQdtflts. ift ^ ti schools i. 
school OR worked at 
\\ xchouO <1+ schaolsj ; 


Students 1 was wpof^tt 
Total P 


ilf for; 

» lahoKed as 

needing special ed 











































2. Tell us about your: current rolejs 

2.1 What is your current role? 



yM^h titst 4tserih0i: 




.#«lita(l«t*w , QJJ., schools 
KhftOitttfhw^^ 1 work at 


: . Studente; J*m^^^ 


haldtwl-:? : ": " • 





























(ton COOB NUMBiHS ^ ^ 

[ iiipS-^x^^^^^^^^^^ general ed, classroom teacher 
[ Ot*l:hl.:=:::i:1 special ed, classroom teacher 

• . .'. ,4 4 1 iVi **'t . ~ 

I 03Ji|! = :. v4 special ed. building or SKtion specialist 

i p4M.-: . % classroom assistant 

] Ot'C;'.'. i adrmiistrator jgencral & special ed] 

: Oi'i'^ir' ' i administrator Igsnaral ed] 

\ Qfi-: i special ed. consultantAtinerant teacher 

: D8 i related service person (special edt 



j'.ijjj-;::::. .: | trsnsiiion specialist 



■■'x early chtklhood education 



: It:'.; : aduli services 

...iMMIIHMIf ..A>44<'«« 

.::> i parent of student with disabilities 

\ \% \ maitefs student 

: . ti:':" international student 

f IS ■ j other Ml nrnnrrTrrr 

I 18 ! oihef 121 
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2.1 Who do you work for? 

CHECK 1 



Check \ 



CHECK AU THAT APPLY 





1. a local district 




*T ■ 


1. a public school 




rot 


1 early childhood 




2. elementary 




AT 


2. a separate special 
education school 




3. middle 




2. a county or 
regional 
program 




4 high school 






3. a number of public schools 




5. adult service 




6. other 





2.2 What does your role include? 



(Pfesse mite the % of time you spend In any of these acthhies which app^y,) 



Teaching diverse groups of 
students 

Teaching students who have 
a special education label 

Teaching students who do not 
have a speaai education label 

Other fspedfy 



% Planning with othrf educators 
0/^ Team teaching 



Oy^ Consulting with oiher 
professionals 

Other (specify 



0/^ Supcr^'ISln^ other stall 



0/^ Working wiil\ parents 



0/ Administration 

/ 0 



Other {specify I 



% 



% 



3. . Tell us about the type of contact you have had with the University of Oregon: 



CHECK kW. THAT APPLY 



1. Summer institute before 1990 




9. Masters student commenced 1992 • 1994 




2. Summer institute 1990 • 1991 




10. Workgroup ftaison support conmenced before 1990 




3. Suniwr institute 1992-1994 




11. Workgroup liaison support conmenced 1990 • 1992 




4. BCC Course 1992-1993 




12. Workgroup liaison support commenced 1992 • 1994 




5. BCC Course 1993-1994 




13. No personal contact • only indirectly through group 
member wfw has had contact (give yearl 




6. BCC/EDNET 1993-199^ 




14. Workshop (give year) 




7. ^ Metiers student commenced before 1990 




15. Other (giveyear) 




8. Masters student commenced 1990-1991 




16. Other (givayear) 
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liHirjii^%oui¥conta(^ shatwl wi«v:yoti a ranga of fdiaMnd matwiats;".:1^» u* aiioi»t m at ttosB.you^sar; 
weinow ttsJng In yow ' '. ' 



4. Tell us about your use of University of Oregon publications/materials 







Check if you have read & used 


Rate how useful they have been 






these materials 


A LOT A LITTLE 


1. 


Individually Tailored Learning: Strategies for Designing 
Inclusive Curriculum (Module Id) 




12 3 4 


z 


Making Collaboration Work (Module lb) 




12 3 4 


3. 


Activity-based Assessment (Module Ic) 




12 3 4 


4. 


Achieving Balance: Strategies lor Teaching Diverse 
Groups of Students (Module 2bl 




12 3 4 


5. 


Activity based lEP (Module la) 




12 3 4 


6. 


Classroom Management (Module 3a) 




12 3 4 


7. 


School Development System (Module 5?! 




12 3 4 


8. 


Ferguson. 0. L. {1994) Is Communication Really the Point? 




12 3 4 


9. 


Professional development planning forms 




12 3 4 


10. 


Teacher Work Group Pamphlet (Module 4cl 




12 3 4 


11. 


Other 




12 3 4 


\z 


Other 




12 3 4 


Si Tel 


1 US about key ideasjinfofmation shared during; courses etc. 








Check if you learned more about 


Rate how useful this has been 






ihsse areas 


A LOT A LITTLE 


1. 


Mixed-ability teaching 




12 3 4 


Z 


Inclusion 




12 3 4 


3. 


Colliboratlve/team cunicuium design & teaching 




12 3 4 


4. 


Reflective/responsive teadiing 




12 3 4 


5. 


Co M^efative learning 




12 3 4 


6. 


Curriculum planning ideas (subject area) 




12 3 4 


7. 


Student assenment 




12 3 4 


8. 


Behavior Management 




12 3 4 


9. 


Student supports 




12 3 4 


10. 


Understanding School reform 




12 3 1 


11. 


0rgant2ationlmanagement ideas 




12 3 4 


11 


Advocacy/action planning 




12 3 4 


13. 


Merger of special & regular education 




12 3 4 


14. 


Other 




12 3 4 


15. 


Other 




12 3 4 
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6. Tell us about other^materials an^ 



Check if you have Rate how useful they have been 

read & used these materials 

A LOT A LITTLE 



1. 1 


JJ^immer institute materia's (before 1990) 




1 2 3 * 


z 


Summer institute materials (1990'1991) 




12 3 4 


3. 


Sunum institute materials (199M993) 




12 3 4 


4. 


BCC Coufsa Packages 




12 3 4 


5. 


6CC Course assigned readings 




12 3 4 


6 


Other 




12 3 4 


7. 


Other 




12 3 4 



1 Many^^you haW told us that the peopk you have tnetdurina course and: summer institotes have faeea important to ytni i 

7. Tel! us about the significance of these contacts to you as an educator: 





Describe their impact: [Check all that apply! 


Other 




gave new 
ideas 


challenged 


caused me 
to reflect on 
issues 


• supported 


(Please note) 


1. 


TWG liaison 














■ Schools Projectf (STP > U of 0) team menters 












3. 


BCC qroupfs 












4. 


1 BCC/EDNET group 












5. 


Summer Institute groups 












6. 


Expwwnced todiert 














Parents 












8. 


Other 












9. 


Other 













This section contains generat indicatovs of how things are for^ (or in the district) this year. 



Bifell us how things: have been f or you^ this year 

If you wish to comment further, please do so in the space provided on Page 6 



1 - Not at all 

2 - Not very 

3 - Soft of 

4 - Very 



1 - Not at all 

2 - Sort of 

3 - Strongly 



1 I am I 2 3 4 satisfied wuh my involvemeflt in the school 

community and the role others see me as filling 



and lee* \ 2.3 in need of change. 



2. I am 



3. 1 am 



•'T .V \v2*'.'*' J-'.. A satisfied that all students have opportunities to 
I's v-"' actively participate in daily school fo-.«tiiies 



and feet I °* change. 



t.j:'.i::^;^$>5':-3:l§|f4=' Satisfied that all students «peri<nc« age-appropriate and feel \ . % 
:^ii:vi-;x. J--:^i:!:^.. curticulum that is referenced to family and 

Community ICtivity 



2* in need of change. 



4. I am 



5. 1 am 



6. I im 



7. lim 



■ 4 ■■ satisfied that teaching is tailored to students, occurs and feel 

. \ m a variety of locations, and uses a wide variety of 
' ' educational, personal, and common daily materials, 
and in groups of various sizes and compositions 



3 in need of change. 



••*^^2V!^^'^*V ratiified with my own teaching skilU and my 
'i^SS^bi'^^^"^'!' opportunities to teach different students and 
areas 



content 



and feel I-: in need of change. 



'''-'-^y^k^^^^^^^ in need of change. 



^^^^^^^ satisfied with lew* of cfllUiborition I eiperiwct with and feel 

colleagues in the school iinduding curriculum design. 3. ' .'v, x ; 

j;|||SISSl0^- teaching, building duties, social activities, sdiool ...... ^. 

'^"^f^; management and governance! 



satisfied with my school's/district's process for staff and fee* 
development, support and evaluation 



in need of change. 



8. I ?n 1-2 3 ' .4 satisfied with my overaH management of day to day and fee* t 

■ tasks and hassles 



t tn need of change. 
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9 I jn, \ .. 1 3 4 satisfied with my involvement and collaboration wKh and feel \ 

students' farmlics and ottier community resources 



3- : in need of cttange. 



10. I am 



^ 2 3 4 satisfied with my program improvement strategies and feel \ 
and ability to effect lasting change 



in need ot change. 



COMMENTS: 




NOW WE WOULD LIKE TO ASK YOU ABOUT YOUR PARTICIPATION IN TEACHER WORKIMG GROUPS 



For the purpose of this survey we have defined Teacher Working Groups as: 



Twaetmfffe^eAtentors^whosetiogeit^ 

• ■ ta explore, learn md anderstand tegsther aver time, 

^'■^ io pha and support the adaptlw^::ew^ 

-■ tosotveprobfams, ' /.^I^^WKft-' 

;rS$mpfM.tlte delfmy af emiciilm: '0Wi9^, stvm of-Stttdeats 

^^mworditaffediirm student waifim sai ^i(^ia» issues, 

^^hmtrnteM motives 9^ xms^jBomi^^ mmagement. 



A. CURRENT WORKING GROUPS 

Please complete section 2A (GREEN) to describe up to 3 of the teacher working groups you currently take part in. [If you are member of a 
llZX Group estaLed with support from the Unimsity of Oregon please include this group as one of your three]. Three cop.es 
o's'rtfonTare provided • numbered 2Am • 2A[3I. Please use copy fJumber 2m for the group that .s most useful to you, copy Number 
2AI2] for the next most useful and so forth. 

B. RETROSPECTIVE GROUPS 

If you were once a member of Teacher Working Group established with support from the University of Oregon and no longer are, plear-e 
complete Section 2B IBIUE) to describe retrospectively your experience w.lh this group. 



ERIC 



l¥eSUtt94: S*€tm /• i 



SURW:= number: 



TWG Project: Teachers Working Together - Survey: Spring 1994 



Section 2A::Curfent Working -G^^ 



Please use Section 2A of the TWG Survey to describe up to 3 of your current teacher working groups. Three 
copies of Section 2A are provided (numbered 2An] • 2AI31). Please use copy Number 2Am for the group that is 
most useful to you, copy Number 2A12I for the next most useful and so forth. \lf you are member of a 
Teacher Work Group established with support from the University of Oregon please include this group as one of 
your threeV 









DUMBER : . 


2AI2] 



1 . What type of group is this? 



Check up to 2 that describe this group 



1 1 


Teacher work group 




9 i 


Grade level/block • curriculum o'ltming 




2 1 


6CC workgroup or study group 




10 j 


Department 




3 1 


Group whicti plans for/supports inclusion 




11 


Teacher/parent cooperation 




4 


Ongoing team curriculum vnpiementation 




12 


Consultation with related service personnel 




5 


Site council 




13 


Teacher support 




6 


\ SPED district 




14 


: Study group 




7 


\ SPED school 




15 


\ Other 




8 


i SPED class 




16 


i Other 





Chack that Lf to 3 that ipply 



1 i 


personal suppor; for group members 




5 j 


curriculum development for diverse groups of students 




2 \ 


plan inclusion/response to dtversitY 




6 


planning supportlcurriculum/probiem solving for ndividual 
students (educators/consultantsi 




3 


identify issuts/share ueas/discuss itcrature 




7 


planning supporticurriculum/problem solving for indhriduat 
. students (ei^ucitorsiparents/ consultants) 




4 


collaborattvc planning/organizatwn/prob solving/change 


1 


•7 


i special education curriculum 





9 j Other (giva details) 



BEST COPY AVAILABLE 



3;ti^^^c,Tell usi^^bobtsiih^ of this group 



Circle the number of the group type 
that sounds most tike yours . 



Check ihe roles of ihe members of ym group. 



group 
type 



Does this qroup include 



ADMINISTRATORS 



TEACHERS 



AlOeS 



RELATED SERVICE 



PARENTS 



OTHER 



\a school ' general education 



across district/county • general education 



m school • special education 



across districticounty • special education 



in school • general education & special education 



across district/county • general & special education 



other 



1 i member selected by the group 




4 


administrator 




2 i liaison U of 0 




5 


no leader 




3 i shared responsibility/rotated 




6 


: other 





How often tipes this grcipjn^ 

Chjck one which best describes your meeting schedule 



more often than once a week 



weekly 



twice monthly 



2 times a term 



1 time a term 



2 times a year or less 



flexible when needed 



4. 

Other 



61 b To what extent Isithisv; jri^r^^^^ the full range of student diversity? 

Check the boxes on the right to how mudi adi oJ theM tt.tementt epplie* to youf group. 



most of Mine- 
lots the time times 



1 


Is concerned with the education of AU students > taiOfS pUns to diverse individuals within the group 










2 


Treits th'^ education of students with disab»ti«s as separate and different from the educition of other students 










3 


Only deals with the educition of students who ari not Uheied as eligible for special educition 










4 


Only deals with the education of students who art UheM as efigible for special education 

Rementera to mchida the needs o? diverse groups o( students if a menthar bfinqs the issue up 










5 










6 


Rejects attenpts to have the need of divorsa groups o( students indudod in agenda items 
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7. Tell usxabout your role In this group 



most ot some- 
•!s the time timns -ovei 



1 1 1 am a ivpical member ot ihis group 








1 


0 1 1 am a rnnciiltant fn fhi« nrniin hPraii?P Ot mv exoerllSe IH 








i 

1 


3 


1 am a parent representative on this aroup 










4 


I have an advocacy role in this group in support of the inclusion of students with disabilities 










5 


1 work cooperativefy witti a group of others within this group to support the inclusion of students with disabilities 










6 


1 provide materials/resourcesfideas to this group which I gamed thn)ugh my contact with the University of Oregon 










7 


1 am the leader or convener of this group 










8 


! 

1 Other 











8*0veraU tell?us how satisfied you are with: 

very very Do you think change is needed? 



1. The composition of this working group 


1 2 3 4 5 


Yes No 


2 What you contribute to your group 


1 2 3 4 5 


Yes No 


3. What you get from the group 


\ 2 3 4 5 


Yes No 


4. How others contribute to the group 


1 2 3 4 5 


Yes No 


5. How often the work group meets 


1^345 


Yes No 


6. How long the work group meets 


1 2 3 4 5 


Yes No 


7. The way meetings happen 


1 2 3 4 5 


res No 


8. The looics you discuss 


1 2 3 4 5 


Yes No 



SilTell US: how 



How much? How important is 

Does it provide: this tc you? 



1. personal support* validation* fun? 


yes 


no 


no 
comment 


little 


lot 


no count 


(ittle 
1 2 


lot 
3 


4 


5 


Z a context that encourages creativity? 


yes 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


4 


5 


3. a context to share woaies or mistakes? 


yes 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


4 


5 


4. help with getting work tasks completed? 


yes 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


4 


' 1 


5. new ideas to try with students? 


yes 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


4 


1 

5 


8. new ideas to try with stiff & other adults? 

1 


yes 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


a 
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1 7. matenais & other concrete resources? 

1 


vcs 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


4 


5 


8. new information about teachmq. or other aspects oi how to do your 
worK? 


yes 


no 


no 
comment 


little 


■ct 


no count 


1 2 


3 


4 


5 


9. new wavs to tnmk about issues, proolems or the status quo? 


yes 


no 


no 

comment 


little 


"01 


no count 


1 2 


3 


4 


5 


10. other? 


yes 


no 


no 
comment 


little 


lot 


no count 


1 2 


3 


4 


5 



j 10 How. your con tact. with. thevU of Oheij^iti. youm your role In this group? _ 




1 i 

1 

i 




I 11 _ Qirfnerafis of this flwttttwhlclt most excite ytnJ? ' 










tTT-- — -i^v^-^x^ f-r^s^^^^m 








i 



ERIC 



During the last three years you have taken part in a service provided by the Schools Projects of 
the Specialized Training Program of the University of Oregon. You may have attended a class 
at the university or taken part in summer institute or conference organized by the imiversity. 

During these programs you will have had the opportunity to take part in working groups with 
other educators. Some of you have established Teacher Work Groups as a result of this 
experience and received support through university liaison personnel, while other have used 
ideas from courses in school and district based working groups. We are convinced that 
cooperative working groups of educators axe both an important component of school reform and 
of effective adult learning. We are very interested in your experience. Your response to this 
questionnaire will continue to assist us to tailor our courses and support the real needs of 
educators. 



Please wiite your initials and social security 
# in the box to the right. This code will 
help us to return questionnaires for updates. 


NUMBER 




Work Groups Questionnaire #1 


INITIALS 




SS# 




DATE 




1 Te'l us about yourself' Cirtie ali thai apply 


I have been a 


number of years? 


special cd. classroom teacher 




general ed. classroom teacher 




special ed. consultant/itinerant teacher 




classroom assistant 




special ed. administrator 




general ed administrator 




related service person 




parent of student with disabilities 




other 





Right now I am a... 



Flic: 'IAVGOUI.94 Page 1 



BCC-EDNET 
NUMBER: 



^g^ll iis about your work 



I work for a 



local district 

county or regional 
program 



I work 



QR 



at a public school 

at a separate spedal 
education school 



for 



early childhood 
elementary 

middle 
high school 
ail ages 
other 



I work across . 
indudmg 



I am responsible for 

spedal education services. 



(#) public schools 



(#) students, 



(#) elementary 



(#) middle 



(#)high 



(#) other 



(#) of whom are labeled as eligible for 




My contact with the Schools Projects of the Univerdty of Oregon has induded: 




Descdbe contact •: 




Summer Institute 






Masters' student 






BCC Course 






Work group liaison support 






Other: 
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For those ideas/materials I have used all or part of 



Ch^tJc oil that uddIv 


I have or 
know/lcarnt 


I luv« ascd«. 


It has been helpful 
%ritlt somt/aliofiny 
students 


I could still use or want help 
regarding.^ 




^^^^^ 














Mixed-ability teaching 




ALL 


PART 


SOME 


ALL 




Inclusion 




ALL 


PAiCr 


SOME 


AIX 




CoUaborative/tedm curriculum 
design and teaching 




ALL 


PAicr 


SOME 


ALL 




Reflective/itsponsivc teaching 




ALL 


PART 


SOME 


ALL 




Coopeiattve Learning 




ALL 


PART 


SOME 


ALL 




Afttvitv-based assessment 




ALL 


PART 


SOME 


ALL 




rrER&HAi 




ALL 


PART 


SOME 


ALL 




Other (please list): 




ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME . 


ALL 








ALL 


PART 


SOME 


AIX 








ALL fAitr 


SOME 


ALL 




^iiiiiiiSiiHii^^^» 


^^^^ 














Indhodually Tailored Learning: 

^T^t^cnM fnr r^^iimtniy Inritisivc 

Curriculum 




ALL 


PART 


SOME 


ALL 




Making Coilaboratioa work 




ALL 


PART 


SOME 


ALL 




Activity-based Assessment 




ALL 


PART 


SOME 


ALL 




Achieving Balance: Mixed Ability 
Teaching 




ALL 


PART 


SOME 


ALL 




Activity-based I.E»P. 




ALL 


PART 


SOME 


ALL 




Qassroom Management 




ALL 


PART 


SOME 


ALL 




Other (please list): 




ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME 


AtX 








ALL 


PART 


SOME 


ALL 








ALL 


PART 


SOME 


AtX 
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10 b 
BEST copy AVAILABLE 







Readings (please list the important 
ones) 




ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 




InfoimatioD from other teachers or 
schools parttcipating with you in the 
program (please list): 




ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL . PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 










~ — 












ALL . PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 








ALL PART 


SOME ALL 






I?: No4ataU 
■i '^ ' Soti of 
3 =^ Strongly 



1. I am 12 3 :4- satisfied with my involvement in the school community and and feel 

the role others see me as ftlling 

2. I am 1 2 3 4 satisfied that all students have opportunities to actively and f'.el 

participate in daily school routines. 

:^ i am 1 2 3 4 satisfied that all students experience age-appropriate and feel 

curriculum that is referenced to family and community 
activity. 



in need of 
change. 

in need of 
change. 

in need of 
change. 
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4. I am 1 2 3 . 4:: . satisfied that teaching is Uilored to students, occurs in a and feel 

variety of locationSt and uses a wide variety of educational, 
personal, and common daily materials, and in groups of 
various sizes and compositions. 

5. I am 1 2 } 4 satisfied with my own teaching skills and my opportunities and feel 

to teach different students and content areas. 

6. I am 12 3 4 satisfied with level of collaboration I experience with and feel 

colleagues in the school (including curriculum design, 
.. teaching, building duties, social activities, school 
management and governance). 

7. I am 1. 2.: satisHed with my schoors/district's process for staff and feel 

■ > jiijj;^i|> development, support and evaluation. 

8. I am 1. ;:2:;;^::;;.3=::^:^^^^^^^^^^ satisfied with my overall management of day to day tasks and feel 

.. and hassles, 

9. lam 1 2 3 i^^^V satisfied with my involveme.u and collaboration with and feel 

Vjo jx-y students' families and other community resources. 

10. lam 1 2 3 satisfied with my program improvement strategies and and feel 

ability to effort lasting change. 



2;.; . 3 in need of 
change. 



3 in need of 
change. 

3 in need of 
change. 



I 2 



'i^j3.iv. in need of 
' change. 

in need of 
change. 

0 3 in need of 
change. 

3' in need of 
change. 



?otnC Numb«r. 



COHMtSSTS 



I 



I 

I 
I 
I 
I 
I 

'eric 
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Complete one sheet for EACH working group you are involved with in your 
school/work; Number the group you find the most helpful Number /, the next most 
helpful Number 2 xxnd so on {Please copy additional copies if required). 



GROUP 




NUMBER 





What is this group called? 



What is the purpose of the 
group? 



How often does this group 
meet? 



What are the roles of the 
group members in the 
school/district? 

Who is the group leader? 



How did your attendance 
at training provided by the 
Schools Projects of the 
University of Oregon (e.g. 
Summer Institute, BCC 
Course) impact on this 
group. 



Consider group purpose, teaming, resources, procedures and product. 



Overall, tell us how satisfied you are with: 





Not very- 






Do you think change 
is needed? 


1. 


The composition of this working group 


1 2 


3 


4. 


5 


y n 


2. 


What you contribute to your group. 


1 2 


3 


4 


5 


y n 


3. 


What you get from the group. 


1 2 


3 


4 


5 


y n 


4. 


How others contribute to the group. 


1 


3 


4 


5 


y n 


5. 


How often the work meets. 


1 


3 


4 


5 


y n 


6. 


How long the work meets. 


1 2 


3 


4 


5 


y n 


7. 


The way meetings happen. 


1 


3 


4 


5 


y n 


8. 


The topics you discuss. 


1 


3 


4 


5 


y n 
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Tell us how this group Vorks" for you 




Does it provide: 


How Much? 


How important 
is this 10 v-ou? 














btik lot 


1. personal support, validation, fun? 


y 


Q DO ooBunent 




kH 


DO count 




2. a context that encourages creativity? 


y 


Q Qo oonuncQi 


U(tk 


kx 


no count 


12 3*5 


o /•ontAvt tn cViar^ u/r>rrip^ fir mistakes? 


y 


Q no oommcni 


iKtk 


lot 


oo count 


12 3*5 


A Kipin unfh crpttincr work tasks comoleted? 


y 


Q DO ooramcni 


Utik 


lot 


no oouiu 


12 3*5 


5. new ideas to try with students? 


y 


Q oo coooineot 


liitk 


kx 


no oouot 


12 3*5 


6 new 'deas to try with staff & other adults? 


y 


n no comment 


bitk 


kx 


no count 


12 3*5 


7. materials & other concrete resources? 


y 


a no oommcm 


imk 


kx 


no count 




8. new information about teaching, or other 
aspects of how to do your work? 


y 


a no comment 


bilk 


kx 


no count 


12 3*5 


9. new ways to think about issues, problems 


y 


Q no comment 


bilk 


kx 


oo oouot 


12 3*5 


or the status quo? 














10. other? 


y 


n no commcnl 


Ittik 


kx 


no oouiu 


12 3*5 




y 


a DO comment 


U(tk 


kx 


no count 


12 3*5 
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.<r^pontUnu fwase wnu vimr uwuus ami Jca-uw itCuru\t * u* the box 
•o the n0u. Vus code mitheiptaio mum <fuai»otutaiea for updaia. 



Work Group Questionnaire #1 



Initials / 

SS# /' 

WGID# 



Tell us about yourself.. 



Circle all that apply 



I have been a... | 


ii 

for how many years? 


special ed. da^oom teacher 




general ed. classroom teacher 




spedai ed consultant/itinerant teacher 




dassroom assistant 




spedai ed administrator 




general ed administrator 




related service person 




parent of a student with disabilities 




other 





Right now I am a 



Tell us about your work.. 



I work for a 



local district. 

county or regional program. 



I work 



OS 

I work across 



at a public school 

at separate special 
education school 



I am responsible for 
services. 



tor 



public schools including 



(#) students. 



early childhood 
elementary 
middle 
high sdiool 
all ages 
other 



(#) elementary schools 
(#) middle sdiools 
(#) high schools 
other 



(#) of whom are labeled as eligible for special education 



The district (does, docs not) prescribe a curriculum for teachers to follow. 



Tell us about your use of, and reaction to ESS ideas, materials, or other similar information. 



Check all that apply For those ideas/materials I have used all or part of.^ 





I Have or 

Know 

About... 


I Have 

Used 

AJI 


Pan 


It Has Been 
Helpful With 
Some/All My 
Students 


I Could Still Use or Want Help 
Regarding... 


Ideas 






Activity-based assessment 




All 


Part 


Some 


AU 




Curriculum oveiiapping, exposure and 
adaptation 




All 


Part 


Some 


All 




Reflective/rtsponsive teaching 




All 


Part 


Some 


AU 




Mixed-Ability teaching 




All 


Part 


Some 


All 




colUborattve/team>curriculum design and 
teaching 




All 


Part 


Some 


AU 








All 


Part 


Some 


All 








All 


Part 


Some 


All 




Materials 




la: The Activity-Based lEP 




All 


Part 


Some 


All 




lb: Making Collaboration Work: 




All 


Part 


Some 


AU 




Ic Activity-Based Assessment 




All 


Part 


Some 


AU 




Id: Making Curriculum Meaningful: 




AU 


Part 


Some 


AU 




2a: Teaching Supporting Valuable Learning 
Outcome 




All 


Part 


Some 


All 




2b. Achieving Balance: 




Alt 


Part 


Some 


All 




3a: Qassroom Management and Informatton 
System 




All 


Part 


Some 


AU 




3b: Transition Planning System: 




All 


Part 


Some 


All 


1 


3c InfonnatioQ and Management System for 
School Therapisu 




All 


Part 


Some 


AU 


1 


3d: On Meetings, Schedules, and Paperwork: 




All 


Part 


Some 


All 


1 


4a: Regular Qass Participation System 




All 


Part 


Some 


AU 


1 


4b: Community Leisure Participation System 




Ail 


Part 


Some 


AU 




4c Teacher Work Groups: 




All 


Part 


Some 


All 




4d: Building Team Coosensus 




All 


Part 


Some 


All 




4e: Student Membership Soapshot: 




All 


Part 


Some 


AU 




5a: Program and Teacher Development Svstem 




Alt 


Part 


Some 


All 




5b: School Development System 




All 


Part 


Some 


AU 




Materials 






AU 


Part 


Some 


AU 




Other People, Key Ideas 








All 


Part 


Some 


All 




Other Specific Materials 






1 All 


Pan 


Some 


Al 


1 



I first learned about ESS 



at a workshop/inservice 

at a summer institMte 

from a colleague 

from a supervisor/administrator 

at a work group mcctmg 

after calling or writing 



about 



(when?) 



I m fitHaAM 
4 - Vmj 



2 » SortW 

3 « S«rM«tr 



1 lam 1 2 3 4 satisfied with my involvement in tlic school and feel 12 3 in need of 

community and the role others sec me as filling change. 

2. I am 1 2 3 4 satisfied that ail students have opportunities to and feel 1 2 3 in ne^d of 

actively participate in daily school routines. change. 

3. I am 1 2 3 4 satisfied that all students experience age- and feel 1 2 3 in need of 

appropriate curriculum that is referenced to change, 
family and community activity. 

4 I am 1 2 3 4 satisfied that teaching is tailored to students, and feel 1 2 3 in need of 

occurs in a variety of locations, a;:J uses a wide change, 
variety of educational, personal, and common 
daily materials, and in groups of various sizes 
and compositions* 

5. I am 1 2 3 4 satisfied with my own teaching skills and my and feel 1 2 3 in need of 

opportunities to teach different students and change, 
content areas. 

6. lam 1 2 3 4 satisfied with level of collaboration I experience and feel 12 3 in need of 

with colleagues in the school (including change, 
curriculum desigxi, teaching, building duties, 
social activities, school management and 
governance). 

7. lam 1 2 3 4 satisfied with my schoolVdistrict's process for and feel 12 3 in need of 

staff development, support and evaluation. change. 

8. I am 1 2 3 4 satisfied with my overall management of day to and feel 1 2 3 in need of 

day tasks and hassles. change. 

9^ I am 1 2 3 4 satisfied with my involvement and collaboration and feel 1 2 3 in need of 

with students* families and other community chang e, 
resources. 

10. I am 1 2 3 4 satisfied with my program improvement and feci 1 2 3 in need of 

strate^es and ability to effect lasting change. change. 
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BEST COPY AVAILABLE 



Overall, tell us how satisfied you are with: 





iNoi very- 




— very 


Do you think change 


1. 


i QC COnipoSiuOu oi your wur*. j^uup 


1 2 


3 


4 


5 


y ° 


2. 


What you contribute to your work group. 


1 2 


3 


4 


5 


y ° 


3. 


What you get from the work group. 


1 7 




4 


5 


V D 


4. 


How others contribute to the work group. 


1 2 


3 


4 


5 


y n 


j 5. 


How often the work group meets. 


1 2 


3 


4 


5 


y D 


6. 


How long the work group meets. 


1 2 


3 


4 


5 


y n 


7. 


The way meetings happen. 


1 2 


3 


4 


5 


y n 


1 ^- 


The topics you discuss. 


1 2 


3 


4 


5 


y n 



Tell us how the work group Vorks" for you? 



Does it provide any: 


How Much? 


How important 
is this to you? 


1. personal support, validation, fun? 


J b woasmattt 


bilk kx BO oouai 


Utk kx 

12 3 4 5 


2. a context that encourages creativity? 




bttk »ci mooemm 


12 3 4 5 


3* a context to share worries or mistakes? 




link km bo ooiuit 


1 2 3 4 5 


4, help with getting work tasks completed? 




httk kM BO awa< 


12 3 4 5 


5. new idciis to try with students? 




kitk kx Booowi 


1 2 3 4 5 


6» new ideas to try with staff & other adults? 


y D DO OOOUDCOl 


UClk kX BOOOMK 


1 2 3 4 5 


7. materials & other conCTete resources? 


y a wowmmtu 


ttf tk k3C BO oouai 


1 2 3 4 5 


8, new information about teaching, or other 
aspects of how to do your work? 


Y D BO OOflUBCW 


ttf tk BO OMM 


1 2 J 4 ^ 


9. new ways to think about issues, problems 
or the status quo? 

I' , ^^^aag—^a— 


y n wocammnt 


iMk kX BOOMflC 


1 2 3 4 5 
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Codes: 



Work Group Questionnaire #2 



Tell us about your work group 



1. How many members in your group?^ Is this a change? Y r 

2. Mark a line for each member, in the square that best descnbes them. 





SPED 
Teacher 


Gen Ed 
Teacher 


Class 
Assl 


SPED 
Admin 


Gen Ed 
Admin 


Related 
Service 


Parent 


Other 


Early Childhood 


















Elementary 


















Middle School 


















High School 
















! 


All Ages 




1 













Tell us how your work group operates 



1. 


How often do you meet? 


Roughly 


monthly 






2-3 weeks 








5-6 weeks 








other: 



2. 


For about how long? 


Rou^y 


hour 






hour <Sc half 








two hours 








other 



Where? 



school 



members homes 



public places (like a bar, 



restaurant, park) 
Does the location vary? yes 



no 



4. list some of the topics you remember discussing during your last 2-3 meetings. 



Tell us if any of your work group members assume any of these roles. 





Does anyone assume 
this role? 


More than one 
member? How many? 


Does the role chance 
from person to 
person? 


Social Direaor 


y 


n 


y 


a 


?#_ 


y 


n 


Food/drink organizer 


y 


n 


y ■ 


n 


?#_ 


y 


n 


Meeting leader 


y 


n 


y 


n 


?#_ 


y 


n 


Time keeper 


y 


n 


y 


n 


?#_ 


y 


n 


Note taker 


y 


n 


y 


n 


?#_ 


y 


n 


Task taker 


y 


n 


y 


n 


?#_ 


y 


n 


Pollyanna 


y 


n 


y 


n 


?#_ 


y 


n 


Skeptic 


y 


n 


y 


n 


?#_ 


y 


n 

1 



Tell us how the work group "works" for all of you? 



Does it provide any: 


How Much? 


How important • 
is this to vou? j 
1 












j! 

imk ky | 


1. personal support, validation, fun? 


y 


Q no ooauDfni 


link 


no.oouaf 


1 


2. a cr^ntcxt that encouraces creativity? 


y 




Utk 


BO €omm 


12 3^' j 


3. a context to share worries or mistakes? 


y 


0 BO oommetu 


U(Ve 


kX BO COMtt 




4. help with getting work tasks completed'^ 


y 


0 no oomittcn! 


bitk 


kK nocouai 


I 2 3 4 > 


5. new ideas to try with students? 


y 


0 aocoomrai 


bttk 




1 2 3 4 5 


6. new ideas to try with staff & other adults? 


y 


0 no ooffimeu 


bttk 


kM aooMiai 


13 3 4' 


1 7. materials & other concrete resources? 




bitk 


ky BO oouni 


113 4 5 


8. new information about teaching, or other 
1 aspects of how to do your work? 


y 


n no oommcnc 


Uitk 


kx ao oouoi 


12 3^* 


9. new ways to think about issues, problems 
1 or the status quo? 


y 


0 aooommcQi 


Uctk 


kx aooouirf 


12 14 5 



Do work group members leave with something new to try or a task to do before the 
next meeting? 

Yes, always Rarely, but sometimes 

Most of the time never 



Have any changes occurred in members' work as a result of the work group's 
activities? . 

If so, tell us about some of these changes: 



If not, how come do you think? 



Other comments/things you'd like us to know about your group. 
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Interview Guide 



Teacher Work Group Report - May 18, 1993 



I VVljr INAIVlli. 




Frequency of meetings in 
1992/93 




MEMBERS NAMES 





L GROUP LIFE AND DYNAMICS 

Describe the life and dynamics of your group. What were the most positive aspects,? What uere the issues you 
faced? Do you have any recommendations? 

Consider: The reason for the formation of the ^roup 
How often the group met 

How much others in your building know about the group (teachers, administrators, parents f 
The supports you received which enabled you to attend work group sessions 
Why your group continued to meet/stopped meeting. 
The barriers you experienced which affected the meetings 



2. THE ?UllPOSE OF THE GROUP 



Describe tlie purpose of the group. ^Vhat impact did that purpose have on the life and action of the group? 

Consider: How your group defined its purpose (Why did you meet) 
The 3 or 4 most com non issues at meetings 

The focus: was it on common themes or action or work on individual issues for members or .^ 



3. GROUP ACCOMPLISHMENTS 



Describe the accomplishments of your group. What were the most positive aspects,? What were the issues you 
faced? What would have made your group more successful? Do you have any recommendations? 

Consider The impact of the group on students 

The impact of the group on your school 

The impact of the group on the satisfaction of members in their job 
The contribution of the group towards the quality of members teaching 

The supports you received (from your group, administrators, other teachers or parents) which facilitated 
implementation of ESS type curriculum or curriculum innovation 
The barriers to the adoption of curriculum innovations 



ERLC 



SUMMARY 



Most signihcant achievements 


The things \ve liked best 






Issues or barriers 


It might have worked better if 







ANY OTHER COMMENTS: 






coniinue over if required.... 



erJc l^L 



I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 

Q 

I 
I 



Teacher Work Group 
Self Retfiew 



ERIC 



Group Work - Self Review 1394 



About me ftt)out mv group 



Partidpatioo: Consider 

- sharing 

- contributing 

- listening 

- did everyone participate? 






Diverwty: Consider ^ 

- the make-up of your group 

- the unique contribution of each 
person 

- group response to members' 
varied perspectives 




jj 


Learnin£ Consider 

- the contribution of the group to 
1 your learning 

- your contribution to the group 
1 learning 






1 Problem Soiuiac Consider 
' how you helped with problem 
solving 

1 - how the group worked together 
on problems 

11 






Outcomes: Consider 
1 - what you/your group have 
' achieved over the term 

- what helped/would have hdped 
1 good outcomes 






1 Any issues or <iuesfions? 

1 







Group members' names How was each member supported by 

the group? give examples*** 



Myself: 



How did this member support the 
group? give examples •••• 



How did the group as a whole 
support members? 



FRir 



I OrooPWorfi-TenD Review; Study Group Number 

We did well at 



FaU 1994 

We would (ike to work on 



TartidMtiOQ: Consider 

- sharing 

- contributing 

- listening 

- did evefyone parttdpate? 



Oiuerstty: Consider 

« the make*Hip of your group 

- the unique contribution of each 
person 

- group response tc members* 
varied perspectives 



Leamioc Consider 

* the contribution of the group to 

your learning 
« your contribution to the group 

learning 



Problem SoMoe Consider 

- how you helped with problem 
solving 

- how the group worked together 
on problems 



Ootcomes: Consider 

-> what you/your group have 

achieved over the term 
- what hdped/would have helped 

good outcomes 



Any Issues or questions? 



ERLC 



12o 



Group ntembefs* names 



How was each member supported by 
the group? give examples... 



How did this 



support the 



group? ...... give examples «... 



How did the group as a whole 
support members? 




I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 
I 



Teacher Work Group Liaison 
Record Forms 



Work Group Contact Log 



Codt 

4. Workup TA 




Workgroup 

Month 

Site Support Person^ 



^at's Happening with the Group? 



Did they meet this month? How many members present? 

What agenda items/issues were discussed? 

What were results/tasks from meeting? 

Is there a balance between action & advocacy? 

What ESS or similar materials is the group using? 



Did you provide any of these types of support? 



Yes 



ESS ot other materials that 
sfitre (he same tcaturc* 

Phone support 

Problem solving support 



No 



Yes 



4. 

5. 
6. 



Brokering support 

Teaching or planning support 
Group process support 



BEST COPV AVAILABLE 



Describe the support you provided to the group or to individuals (including ESS or simUar materials disseminated this month, 
and any workshops or TA). 



In General how do you feel about the status of this group? 
What additional support might the group need? 
What support do you need? 
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Attachment 4: 

Demographic Summary 
of Teacher Work Groups 
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